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HE in FE culture and experience: a partnership perspective 

 

30th ς 31st March 2009, University of Warwick 

 

Conference proceedings 
 
 

 

Welcome 

On behalf of the seven HE in FE partnerships that have come together to put on this conference, I have 
the great pleasure in welcoming presenters and delegates to the conference.  
 
Over the past weeks, it has been great to see a diverse delegate list emerge that brings together those 
involved in taking forward strategic HE in FE practice within partnerships. Over the two days of the 
conference we have access to a wealth of strategic and organisational learning from seven contributing 
HE in FE partnerships and delegates from across the sector including:  

¶ College and HEI senior managers with a responsibility for collaborative HE in FE provision 
including HE Managers and Coordinators 

¶ College and HEI middle managers e.g. curriculum area leaders and programme managers 

¶ College and HEI staff involved in the design, delivery, support and management of HE in FE 
programmes including progression arrangements 

¶ Staff from institutions with a remit to support HE in FE e.g. FDF, the HEA, QAA and JISC 
 
We have a stimulating and challenging set of contributions that are designed to allow participants to 
interact with each other and engage with four key aspects of strategic HE in FE partnership practice. 
Through the promotion of such dialogue we hope to give delegates the space to think about how they 
may help to shape the future of their HE in FE partnerships.  
 
Mark Stone 

Director 

Higher Education Learning Partnerships [HELP] Centre for Excellence in Teaching and Learning [CETL] 

University of Plymouth Colleges
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Conference Programme  

Monday 30th March ς Tuesday 31st March 2009  
 

Times: day 1 Session Details 

10.00 - 11.30 Registration 

11.30 - 12.30 - Welcome 

- Setting the scene for an exchange of ideas concerning HE in FE Culture and 

Experience: a Partnership Perspective - Mark Stone (HELP CETL)  

- Keynote: The Paradox of Partnership - Professor Gareth Parry (University of 

Sheffield) 

12.30- 13.30 Lunch 
13.30 - 15.00 The creation, operation and future of HE in FE partnerships 

Conference paper presentation followed by breakout sessions (see pages 18 - 27)  

15.00 - 15.30 Tea & Coffee 

15.30 - 17.00 Learning and teaching spaces and facilities infrastructure for HE in FE 

Conference paper presentation followed by breakout sessions (see pages 28 - 38) 

All day 9ȄƘƛōƛǘƛƻƴ ŀƴŘ ŦŀŎƛƭƛǘŀǘŜŘ ΨǿƻǳƭŘ ƭƛƪŜ ǘƻ ƳŜŜǘΩ ƻǇǇƻǊǘǳƴƛǘƛŜǎ  

18.45 - Reception 

- Pre-dinner talk - Professor Wendy Purcell (Vice Chancellor, University of Plymouth)  

- Conference Dinner 

Times: day 2 Session Details 

09.00 - 10.30 The HE in FE experience and culture for staff 

Conference paper presentation followed by breakout sessions (see pages 39 - 46) 

10.30 - 11.00 Tea & Coffee 

11.00 - 12.30 The HE in FE experience and culture for students 

Conference paper presentation followed by breakout sessions (see pages 47 - 56) 

12.30 - 13.00 Expert Reportage: reflecting on key issues from breakout sessions - Prof. Sally Brown 
Pro-Vice Chancellor, Provost and Director, Assessment, Learning and Teaching, Leeds 
Metropolitan University  

13.00 Lunch and depart (packed lunch available)  
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The Paradox of Partnership (keynote abstract) 

 

Professor Gareth Parry (University of Sheffield) 

 

Are partnerships compatible with competition? Are alliances inherently unstable? Whose interests 

prevail? Can trust relationships emerge and survive? These questions reflect a central paradox in 

collaboration between colleges and universities in England. These institutions are allocated to separate 

sectors to distinguish their roles but the boundary between sectors is also a zone of transition and 

transgression. 

 

Relationships between higher education institutions and further education colleges in England take a 

variety of forms and they reflect a range of activities, interests and functions. In public policy, these 

relationships are commonly described as partnerships and the same language is used by government to 

announce initiatives that invite cooperation or collaboration between colleges and universities. 

 

Underlying all such relationships and partnerships is a central paradox. On the one hand, colleges and 

universities are allocated to separate sectors in order to distinguish between institutions predominantly 

concerned with further education, and establishments mainly concerned with higher education. On the 

other, the boundary between sectors is a zone of exchange, transition and transgression, with numerous 

transactions and trade-offs as well as overlapping territories and shifting markets. 

 

The presentation will examine four expressions of this paradox, the debates that attach to them and 

their implications for stable alliances and trust relationships: 

 

¶ Collaboration and competition 

¶ Comprehensiveness and specialisation 

¶ Autonomy and dependency 

¶ Democratisation and diversion 
 

The presentation will draw on international, national, regional and local evidence, including an ESRC-

funded study on Universal Access and Dual Regimes of Further and Higher Education (The FurtherHigher 

Project). 

 

 

 

Gareth Parry is Professor of Education at the University of Sheffield and Co-Director of the ESRC 
FurtherHigher Project.  
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Setting the scene for an exchange of ideas concerning HE in FE culture and experience:  

a partnership perspective 

 

Mark Stone (University of Plymouth), Richard Benefer, Wendy Jones, Margaret McLay, Joanne Owens-

Crook, Graham Orange and David Barrett 

 

For conference attendees or those accessing conference resources, this paper sets out three key areas of 
background information: 
 

1. Where did the idea for the conference come from and how has it evolved?  
2. How has the experience of the seven contributing HE in FE partnerships informed the conference 

papers and shaped the nature of the conference breakout sessions? 
3. Who are the seven contributing HE in FE partnerships, what is the nature of their partnership, 

their structure and practice and how has this evolved? 
 
 

[1] Where did the idea for the conference come from and how has it evolved?  
 

The conference website details say... 
 

ΨThis conference is a collaborative venture facilitated by the HEFCE funded Higher Education 
Learning Partnerships [HELP] Centre for Excellence in Teaching and Learning [CETL].  The HELP 
CETL is built on the existing excellence of the University of Plymouth Colleges [UPC] network and 
collaborative work with national HE in FE consortia and support bodies to further develop 
suŎŎŜǎǎŦǳƭ I9 ƛƴ C9 ǇŀǊǘƴŜǊǎƘƛǇǎΦΩ 

 
However, the journey to the conference announcement has been a long one. Firstly, the HELP CETL team 
has always been mindful that while it was funded as a centre for excellence building on the track record 
of the University of Plymouth Colleges, there is a wide range of excellent HE in FE practice in colleges and 
partnerships throughout England. Secondly, as part of the HELP CETL work plan, there has always been a 
commitment to work with individual HE in FE professionals and other HE in FE partnerships across 
England. The focus on England was driven by the funding source, the Higher Education Funding Council 
for England. 
 
A great deal of innovation and good practice has been developed within HE in FE partnerships, some of 
which is funded through partnership wide development funds. There is also an increasing trend for 
dissemination of innovation and good practice across HE in FE partnerships via websites, conferences 
and events. While there are opportunities for individual HE in FE professionals to meet from multiple 
partnerships, these tend to be based around gatherings focused on either on a subject basis, a theme 
e.g. work based learning or concerning issues of management and administration. There are few 
opportunities for multiple HE in FE partnerships to come together and consider the practice of 
partnership working and its impact on institutions, staff and students.  
 
This conference is an attempt to: 

1. recognise the widespread good and innovative HE in FE partnership practice 
2. to facilitate sharing, not least in terms of allowing participants to meet with colleagues they 

would not normally meet and work with 
3. build further collaboration between HE in FE partnerships 

 
The focus and format for the conference has been shaped by the view that there are plenty of events 
where HE in FE partnerships consider how they will respond to government policy or initiatives, but what 
is lacking was an opportunity to consider those aspects of HE in FE partnerships practice that are in the 
gift of the partnerships e.g. what are partnerships doing to take forward their strategic vision. 
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The choice of participating partnerships has been a highly pragmatic one. Partnership working takes 
time, therefore it seemed sensible to build the event around HE in FE partnerships that already had 
connections or established relationships. We hope the event will widen and deepen connections 
between HE in FE partnerships. 
 
 

[2] How this experience has informed the following conference papers and shaped the nature of the  
      conference breakout sessions. 
 

Four of the HE in FE partnerships contributing to the conference have taken the lead in writing short 
papers, drawing on their own experience, experience from the other contributing partnerships and 
published work in the following areas: 

1. The creation, operation and future of HE in FE partnerships  
2. The quality and style of HE in FE learning spaces and facilities 
3. The HE in FE experience and culture for staff 
4. The HE in FE experience and culture for students 

 
Each paper will articulate the methodologies used to: 

¶ develop the practice 

¶ support the practice 

¶ extend the practice 

¶ sustain the practice 
 
How the papers link with the conference: 

¶ Each paper will outline a number of key challenges involved in its aspect of HE in FE partnership 
practice. 

¶ How HE in FE partnerships are taking forward work to address up to five of these challenges will 
be explored within the paper. 

¶ Of these five focus areas, two will be explored in more detail within conference paper sessions. 

¶ Conference paper sessions are followed by breakout sessions where further challenges can be 
explored. 

 
 

[3] Who are the seven contributing HE in FE partnerships, what is the nature of their partnership, their  
      structure and practice and how has this evolved? 
 

The following sections give a brief commentary on each of the seven HE in FE partnerships that have 
contributed to the conference giving an indication of their size, scope, geographical situation, history, 
ways of working and nature of the student body / provision. Links to further information are also 
provided. 
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Consortium for Post Compulsory Education and Training [CPCET] Huddersfield 
 
The History of the Consortium and its Predecessors 

The Consortium for PCET traces its origins to innovative arrangements adopted in 1966 by the 
Huddersfield College of Teacher Training (Technical). It then began to deliver training to in-service FE 
staff off-site and in a number of centres distant from its base at Holly Bank, Huddersfield. 
 
Initially this provision was delivered by tutors from Huddersfield at colleges within the region. Over time 
the colleges became increasingly involved in the support and delivery of the courses until that 
responsibility was effectively transferred to the host colleges. The Teacher Training College at 
Huddersfield became part of the Polytechnic, now the University of Huddersfield which continued to 
support delivery of the qualifications through an extensive network of colleges. The University remains 
responsible for the quality assurance of these awards but, under the final agreement reached in 2002 
that establishes ΨThe ConsortiumΩΣ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅ is just one equal partner in a unique, democratic 
partnership between FE and HE.  
 

Operation of the partnership 

CPCET  is a partnership with the primary purpose of delivering specialised HE programmes supporting 
the  initial and continuing professional development of teachers, trainers and others who support 
learners in the Learning and Skills Sector. The programmes delivered by CPCET members lead to 
qualifications of the University of Huddersfield; the university also sets their standards and assures their 
quality. CPCET is a HEFCE recognised consortium for funding purposes. CPCET is responsible for 
managing the relevant resources through structures and procedures which are designed to ensure 
transparency and fairness in that process, and to embody openness and equity in decision making. The 
allocation of funded student numbers between the different members of the Consortium, for example, is 
determined by a Board where every member (including the University) has an equal voice. 
 

Consortium partners: 

¶ Accrington and Rossendale College  

¶ Bishop Burton College  

¶ Boston College  

¶ Calderdale College  

¶ Craven College 

¶ Darlington College of Technology 

¶ Dearne Valley College 

¶ East Riding College 

¶ Grimsby Institute of F&HE 

¶ Hull College at Harrogate 

¶ Hull College 

¶ Joseph Priestley College 

¶ Kirklees College (at Huddersfield & Dewsbury) 

¶ Leeds College of Technology 

¶ Leeds Thomas Danby College 

¶ The Manchester College 

¶ Nelson & Colne College 

¶ Northern College 

¶ North Lindsey College 

¶ Park Lane College Keighley 

¶ Redcar and Cleveland College 

¶ Rotherham College of Art and Technology 

¶ Selby College 

¶ Sheffield Centre 

¶ South Tyneside College 

¶ Stockton Riverside College of FE 

¶ Tameside College 

¶ The University of Huddersfield 

¶ Wakefield College 

¶ York College 

¶ Yorkshire Coast College of F&HE 
 

 

Membership benefits of CPCET include: 

¶ Sufficient numbers of students to form groups of subject specialists - a highly valued feature of 
teacher training for PCET; 

¶ Resources and networks to support curriculum and staff development, and the research of practice; 

¶ Common/co-ordinated systems of student support and administration 
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¶ Economies of scale - such as through the sharing of market intelligence, development costs for new 
provision and of good practice between 30+ organisations. 

 

Further information: 

¶ The Consortium website: http://consortium.hud.ac.uk/  

¶ An historical account  of the development of the network that has become CPCET: 

http://consortium.hud.ac.uk/contribute/documents/network_history.doc 

 
 

http://consortium.hud.ac.uk/
http://consortium.hud.ac.uk/contribute/documents/network_history.doc
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Foundation Direct CETL at the University of Portsmouth 

 

The development of the partnership 

The two most significant areas of the partnership are highlighted below, which illustrate the nature of 
the development. 
 
The partnership with Alton College is strong with approximately 90 students studying on Foundation 
Degrees in Early Years Care and Education (EYCE) and also Business and Management. The EYCE 
partnership came about through historical connections between the University and the College where 
there were ŜȄƛǎǘƛƴƎ ǇŀǊǘƴŜǊǎƘƛǇǎ ƛƴ ǇƭŀŎŜΦ 9¸/9 ƛǎ ŀƭǎƻ Ǌǳƴ ƛƴ ǇŀǊǘƴŜǊǎƘƛǇ ǿƛǘƘ {ǘ ±ƛƴŎŜƴǘΩǎ /ƻƭƭŜƎŜΣ ǿƘŜǊŜ 
there are approximately 40 students studying this programme. Again this partnership came about 
through similar historical connections.  
 
Business and Management have the strongest partnership programme with 5 colleges involved: Alton, 
South Downs, Chichester, The Isle of White and Itchen. There are approximately 120 students studying 
on these programmes. Again, partnerships were developed through existing historical connections, 
including a partnership with Chichester and South Downs which was established some 15 years ago. The 
newest partnership is that with The Isle of White which was established in 2007.  
 
Partnership membership benefits 

There is evidence that the partnerships are valued by both the University and the colleges as evidenced 
by the following responses as part of the Alton College Annual Review: 
 

"The tutors at Alton College continue to find the University Contact and other teaching staff 
extremely supportive.  All requests and questions are dealt with very promptly and effectively. "  

 
"..there is regular communication between all members of the team and the University of 
Portsmouth. There was a monitoring visit in March 2008 by the University contact. This was 
extremely useful. It was requested that the University keep partners involved of any relevant staff 
development opportunities." 

 
The University of Portsmouth takes a collaborative approach to the partnership and works as closely as 
possible with partner colleges. Contributions from course teams are welcomed in both the development 
and the resourcing of Foundation Degrees. Where members of the course team at partner colleges have 
specific expertise the University will draw on this for resource development and curriculum evaluation. 
Course teams from the colleges are invited to meetings including those arranged by Foundation Direct to 
discuss issues relating to Foundation Degree operation and development. However, along with other 
partnerships, it is often difficult for those involved in HE in FE to fully participate in partnership 
development work due to time pressures within the college workplace. 
 
Foundation Direct currently has partnerships with the following colleges: 

¶ Alton  

¶ South Downs 

¶ St ±ƛƴŎŜƴǘΩǎ 

¶ Chichester 

¶ Isle of White 

¶ Itchen 
 
Further information: 

Foundation Direct website: www.port.ac.uk/departments/studentsupport/foundationdirect/  
 

http://www.port.ac.uk/departments/studentsupport/foundationdirect/
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Leeds Metropolitan University Regional University Network  
 
Vision and philosophy of the network 

Since 2003, Leeds Met has worked to develop a reputation as a flexible and creative partner with FECs. 
These links would develop along with a range of business, cultural and sporting partnerships.  
 
The Leeds Met vision is to offer high quality flexible learning opportunities for the greatest possible 
range of people in the region. Some of these opportunities are provided through one of our strategic 
partners. The important thing is to offer a ΨƻƴŜ-stop-ǎƘƻǇΩ ǘƘŀǘ Ŏŀƴ ƻŦŦŜǊ ŀ ƘƛƎƘ ǉǳŀƭƛǘȅ ŜȄǇŜǊƛŜƴŎŜ ŦƻǊ 
students at all levels. This includes creating foundation degrees that are attractive to both employers and 
potential students with progression arrangements to the university. 
 
The total number of HE students in the Leeds Metropolitan University Regional University Network in 
2007-08 was 6,503. 
 
The Leeds Metropolitan University Regional University Network now has 23 Partner Colleges:  

¶ Belfast Metropolitan College 

¶ Bishop Burton College 

¶ Bradford College  

¶ Calderdale College 

¶ Chesterfield College 

¶ Craven College 

¶ Dearne Valley College 

¶ Grimsby Institute 

¶ Hull College Group 

¶ Kirkless College 

¶ Leeds College of Building 

¶ Leeds College of Technology 

¶ Loughborough College 

¶ The Manchester College   

¶ Newcastle College  

¶ New College Durham 

¶ Park Lane College Leeds 

¶ Selby College 

¶ South Eastern Regional College 

¶ Thomas Danby College Leeds 

¶ West Nottinghamshire College 

¶ Wakefield College  

¶ York College 
 

 

Further information: 

Leeds Metropolitan University Regional University Network web link: 

www.leedsmet.ac.uk/regional/new/index_PartnerColleges.htm  

 

 

http://www.leedsmet.ac.uk/regional/new/index_PartnerColleges.htm
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Staffordshire University Regional Federation (SURF) 

 

History of partnership 

SURF was established in May 2000 as a regional consortium recognised for funding purposes by the 
Higher Education Funding Council for England (HEFCE). Prior to this date, Staffordshire University worked 
with a number of UK Further Education Colleges (FEC) to deliver programmes franchised by the 
University.  During the academic year 1999 - 2000, the University, nine FE/sixth form colleges in 
Staffordshire, and two FECs in Shropshire, established SURF.  
 
The fundamental purpose of SURF is to widen participation in Higher Education through a distributed 
model of HE delivery through local FE colleges, so that students can study where they live and/or work. 
In 2000 the development of SURF was alsoΣ ƛƴ ǇŀǊǘΣ ŀ ǊŜǎǇƻƴǎŜ ǘƻ I9C/9Ωǎ ǇƻƭƛŎȅ ƻŦ ŜƴŎƻǳǊŀƎƛƴƎ ǎǳŎƘ 
consortia to provide unified management and funding regimes for both franchised and directly-funded 
provision. Additionally, it fulfilled the desire of both the University and the colleges to put the existing 
arrangements on a more formal footing within defined geographical boundaries. The SURF funding 
model is simple and transparent.  Colleges receive 85% of the HEFCE grant and fee income for all 
Staffordshire University validated HE awards and any residual direct Edexcel awards.  Staffordshire 
University retains 15% of this funding. 
 
Geographical situation and SURF membership 

SURF now comprises of Staffordshire University and all seven FE colleges in Staffordshire and two of 
those in Shropshire.  This geographical focus results in an average distance from a SURF college to a 
University site of 24 miles (but ranging  between half a mile and 53 miles).  The original SURF FEC 
partners were:   

¶ Burton College 

¶ Cannock Chase Technical College 

¶ City of Stoke on Trent Sixth Form College 

¶ Leek College of FE & School of Art 

¶ Newcastle-under- Lyme College 

¶ Rodbaston College  
 

¶ Shrewsbury College of Arts & Technology  

¶ Stafford College 

¶ Stoke on Trent College 

¶ Tamworth & Lichfield College 

¶ Walford & North Shropshire College 
 

As from January 2009, Cannock, Rodbaston and Tamworth & Lichfield colleges merged to form South 
Staffordshire College.  South Staffordshire College is a full member of the federation. 
 
Size and nature of the student body / provision 

In the early years of SURF the awards offered were mainly HNCs and HNDs and student numbers were 
stable at around 1,800 (600 full-time and 1,200 part-time). Since 2004, both the range of awards and 
student numbers have grown, largely because of the introduction of foundation degrees and the 
addition of courses in Education to the ŎƻƴǎƻǊǘƛǳƳΩǎ ǇƻǊǘŦƻlio. In 2008 - 2009, SURF student numbers 
were 3070 in total; 756 full-time and 2,314 part-time.  {¦wCΩǎ ǇŀǊǘ-time numbers now are 50% of the 
¦ƴƛǾŜǊǎƛǘȅΩǎ ǘƻǘŀƭ ǇŀǊǘ-time enrolment: the full-time percentage is 9%. SURF also accounts for 18% of the 
UniversiǘȅΩǎ ǘƻǘŀƭ Ŧǳƭƭ-time equivalent undergraduate population.   
 
Currently SURF colleges offer over 80 awards, 32 of which are Foundation Degrees. HNDs still recruit 
steadily, but both HNC and HND have experienced year on year declines since 2002. A key feature of 
foundation degree development is that all colleges are eligible to offer Staffordshire University-validated 
FDs, once the individual college has been approved.  This is a major element of the multilateral nature of 
the consortium.   By way of example, a foundation degree in education for teaching assistants is offered 
in nine colleges. By contrast, more specialised provision meeting local needs may be offered in only one 
college.  
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The breakdown of SURF student numbers by award 
type is as follows: 

¶ HNC - 11% 

¶ HND - 11% 

¶ Foundation  Degrees - 53% 

¶ PGCE/Cert Ed - 14% 

¶ Degrees/Foundation Years -   8% 

¶ Other - 5% 

The breakdown of SURF students by  faculty 
subject area is as follows: 

¶ Arts, Media and Design - 14% 

¶ Business - 37% 

¶ Computing  & Engineering- 22% 

¶ Health - 7% 

¶ Science - 20% 

 
SURF Colleges and their staff 

In SURF colleges, HE learners as a proportion of all learners is relatively small, with 5% being the SURF 
average.  The character of HE in a college environment may be influenced by the overall numbers of 
students on University awards, with the largest college provider having over 600 learners and the 
smallest 85.  Whilst the overall ratio of full-time and part-time learners is 1:3 there are significant 
variations and in two colleges all HE learners are studying part-time.  This is in contrast to the University, 
where full-time students outnumber their part-time colleagues by at least 6:1.   
 
Not all colleges offer the full range of University awards, and there are considerable variations between 
colleges in the number of staff delivering HE awards.   Over 200 staff teaching HE in the SURF colleges are 
registered as Associate Lecturers of the University, with an average of about 25 in each college, although 
3 colleges have significantly larger numbers of HE staff.  Most of these staff will not have a teaching 
timetable devoted solely to HE.   
 
Associate lecturers have access to the University library and all the electronic resources for teaching on 
University awards.  Individual University faculties and schools run award development days to which 
staff teaching on these awards are invited.  In addition, all staff in the SURF colleges can study for 
University awards, including doctorates, masters and first degrees, free of charge. 
 
Management structures 

A Management Board, originally chaired by the University Vice-Chancellor and now by the University 
Executive Pro-Vice Chancellor, with colleges represented by principals, meets twice a year to develop 
and review the consortium strategy.  On behalf of the Management Board, a Management Committee, 
chaired by a college principal, meets at least four times a year overseeing the key consortium issues 
including: student numbers and targets; quality assurance; finance; curriculum and award development.  
A number of committees and working groups feed into the Management Committee: Quality 
Committee; Curriculum and Qualifications group; Marketing, Student Support; Student Administration. 
 
University Centres 

In 2002, SURF developed the concept of strategic University Centres in SURF colleges to create a stronger 
HE presence within the more general FE environment.  With HEFCE project capital, colleges developed a 
variety of approaches, all of which have helped to raise aspirations locally and generate increased 
enrolments on University awards delivered in the colleges. 
 
Further Information 

Staffordshire University Regional Federation website: 
http://www.staffs.ac.uk/study_here/why_staffordshire/foundation_degrees/  
 
 

http://www.staffs.ac.uk/study_here/why_staffordshire/foundation_degrees/
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University of Bedfordshire College Partnership 

 

Partnership programmes and students 

The University of Bedfordshire works together with further education colleges across the county to 
ensure that there are opportunities for everyone to access higher education and reach their potential. 
Many of ǘƘŜ ǳƴƛǾŜǊǎƛǘȅΩǎ courses are offered directly at colleges in the partnership. Foundation degree 
students are full students of the University of Bedfordshire and entitled to use all facilities and become 
Students' Union members. 
 

University of Bedfordshire Partner Colleges: 

¶ Barnfield College 

¶ Bedford College 

¶ Dunstable College 

¶ Luton Sixth Form College 

¶ Milton Keynes College 

¶ Broxtowe College Nottingham 

¶ Castle College, Nottingham  

¶ Grantham College 

¶ Leicester College 

¶ Oxford and Cherwell College in Banbury and Oxford 

¶ Tresham Institute of Further and Higher Education 

 

The partnership has six dimensions to its work: 

1. An Aimhigher programme including summer schools. Members of the partnership office Aimhigher 
teams are seconded into local colleges to work closely with staff and parents and pupils.  
 

2. Community Engagement through work with several communities and associations serving the needs 
of the local community including the Association of Universities in the East of England. 

 

3. Partnership Quality Assurance and Enhancement including support for: 

¶ IQER - Institutional Quality and Enhancement Reviews in the FE colleges  

¶ OFSTED - the review of the University teacher training provision PCE and related programmes  

¶ Institutional Review - the University review by the QAA which is due in November 2009  

¶ JAR - Joint Area Review of the Luton Borough Council  

¶ Partnership Protocols 
 

4. Creating, updating and disseminating  Strategy, Policy and Research concerning:  

¶ Strategy in schools  

¶ FE and HE vision  

¶ Widening Participation  
 

5. Workforce Development through bringing higher education into the workforce and encouraging 
employees to continue with their learning. There are Centres of Excellence in FE which promote HE 
and the University works with colleges to train up their staff in the area of Post Compulsory 
Education.  Private institutions such as Kensington Consultation Centre Foundation in the area of 
systemic therapy and leadership, and the British School of Osteopathy also engage as close 
partnerships. 

 

6. Working with Schools and Colleges 

Work with schools and colleges, academies and trusts in the Bedfordshire area promoting the higher 
education experience to 14 to 19 year olds e.g. the delivery of HE at level 1 as a pilot in a 
Bedfordshire school. 

 

Further Information 

University of Bedfordshire College Partnership web link: 
http://www.beds.ac.uk/aboutus/partners/colleges 

http://www.beds.ac.uk/aboutus/partners/colleges
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University of Central Lancashire [UCLan] Partnership Network 
 
Development and operation of the network 

The University of Central Lancashire (UCLan) was the first in the sector to franchise Higher Education 
courses to Further Education Colleges with a view to widening access to higher education. The network 
was established in 1985 and as such celebrated 20 Years of Partnership Activity during the 2005-06 
Academic Year.  
 

The UCLan Partnership was originally based within the North West Region. Whilst this remains the focus 
for the majority of the business, the number of Partner Institutions and the diversity of the Partnership 
has grown in recent years. To date, the UCLan Partnership is one of the largest networks in the country, 
in terms of the number of students and the number of Partner Institutions.  
 
The UCLan Partnership currently stands at 32 Partner Institutions (23 are FECs and 9 are Non FECs i.e 
Training Providers and Employer Based Partnerships).  
 
University of Central Lancashire Partner Colleges 2009: 

¶ Accrington & Rossendale College 

¶ Blackburn College 

¶ Blackpool & the Fylde College 

¶ Bolton Community College 

¶ Bridgwater College 

¶ Burnley College 

¶ Carlisle College 

¶ Furness College 

¶ Hugh Baird College 

¶ Kendal College 

¶ Lakes College West Cumbria 

¶ Lancaster & Morecambe College 

¶ Myerscough College 

¶ Preston College 

¶ Runshaw College 

¶ Skelmersdale & Ormskirk Colleges 

¶ Southport College 

¶ St Helens College 

¶ {ǘ aŀǊȅΩǎ /ƻƭƭŜƎŜ 

¶ Stockport College 

¶ Trafford College 

¶ Wigan & Leigh College 

¶ Wirral Metropolitan College 

 
The UCLan Partnership received a successful outcome from the QAA Collaborative Provision Audit during 
2005-06, and will be undertaking another QAA Collaborative Audit in Autumn 2009. 
 
The UCLan Partnership Network operates under a devolved model, with a small central team, the 
Partnership Development Team, who coordinate the partnership strategy and works proactively in 
building and maintaining positive relationships across the network. The Partnership Development Team 
are responsible for the delivery of core Partnership business such as the Academic Cycle (i.e Academic 
Development Plan), Strategic Planning (i.e Course Planning and Development) and also for 
Developmental Activities (for example marketing & promotional activity with students). Within the wider 
University, partnership operations and processes are embedded within functional services and within the 
Faculties and Schools. 
 

Students and programmes 

Within recent years the number of UCLan students based in the Partner Institutions has been in the 
region of 5,000 per year, with modest growth. More recently, the UCLan Partnership has grown 
significantly in terms of the number of Partner Institutions and in terms of student numbers which are 
also increasing year on year.  
Over 300 UCLan HE programmes operate within the network each year. The majority of UCLan students 
based in the Partnership Network each year study the early years of their course in their college on 
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programmes franchised from the University; the remainder study on courses developed jointly by the 
University and the partners. Every faculty within the University is involved in partnership provision.  
 

University students in the UCLan Partnership Network are University students and as such have the same 
status, rights and privileges as those studying at the University campus. College-based courses are 
governed by the same entry requirements and course regulations and students have the same rights of 
progression within their course. Students have access to a wide range of UCLan facilities and services; 
both at the University campus itself and also remotely via their partner institution. 
 

Further information 

UCLan Partnership Network web link: www.uclan.ac.uk/uclan/partnership     
 

http://www.uclan.ac.uk/uclan/partnership
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University of Plymouth Colleges  (UPC) 
 
History of partnership 

The recognisable start of UPC began in the mid 1970s. During the late 1970s and early 1980s 
relationships started to develop between Plymouth Polytechnic and a small number of FE colleges in 
Devon, Cornwall and Somerset.  There was a trend for colleges to further develop and extend day-
release programmes and at the same time to move into general vocational education, including: training 
schemes for the unemployed, vocational preparation programmes and academic education in the form 
ƻŦ Ψ!Ω ƭŜǾŜƭǎΦ 9ǾŜƴ ǿƛǘƘ ǘƘese modest developments, by the early 1980s, nationally around 20% of HE 
students were in Further Education Colleges [FECs]. The mid-70s also saw the first Access programme 
links between the Polytechnics and local FE colleges. This was accompanied by an increase in demand, 
particularly from mature students, women returners and people in employment for locally-available 
higher education opportunities. This was a significant development as further partnerships and 
franchises of higher education courses developed from such agreements. Since this time, UPC has grown 
from its modest start in 1989 when the newly named Polytechnic South West recognised that the 
ƻǇǇƻǊǘǳƴƛǘƛŜǎ ŦƻǊ ƘƛƎƘŜǊ ƭŜǾŜƭ ǎǘǳŘȅ ƛƴ ǘƘŜ ǊŜƎƛƻƴΩǎ ǎŎŀǘǘŜǊŜŘ ǊǳǊŀƭ ŜƴǾƛǊƻƴƳŜƴǘ ǿŜǊŜ ƭƛƳƛǘŜŘΦ Lǘ ŜƴǘŜǊŜŘ 
into a partnership agreement with local colleges and, with an initial intake of just 450 students, what was 
to become the UPC network was born. By 2008, this had grown to 10,000+ students studying on 
University of Plymouth programmes at 20+ locations stretching from Bristol to Penzance and from 
Barnstaple to the Channel Islands. This provision now represents a significant percentage of the 
University student body. 
 
The UPC partnership consists of the following full and Associate Member Colleges and institutions: 
¶ Bicton College  
¶ Bridgwater College  

¶ Britannia Royal Navy College  

¶ City of Bristol College  

¶ City College Plymouth  

¶ Cornwall College  
× Cornwall College St Austell  
× Cornwall College Saltash  
× Cornwall College Camborne  
× Cornwall College Newquay  
× Falmouth Marine School  
× Duchy College  
× Rosewarne Campus  
× Stoke Climsland Campus  

¶ Estover College  

¶ Exeter College  

¶ Highlands College Jersey 

¶ HMS Drake 

¶ John Kitto  

¶ North Devon College 
× East Devon College  

¶ Somerset College 

¶ South Devon College 

¶ Strode College  

¶ Truro College  
× Penwith College  

¶ Weymouth College  
 

Other forms of Partnership 

¶ UPC colleges also form an integral part of the Combined 
Universities in Cornwall initiative and the South West Life 
Long Learning Network.  

¶ UPC college campuses also host University of Plymouth 
Education Faculty provision and programmes delivered for 
the NHS. 

¶ Foundation Degrees have also incorporated some 
professional qualifications e.g. Royal Navy Foundation 
Degrees. 

 

Organisation of the partnership  

University of Plymouth Colleges (UPC) operates as a university faculty, with a management structure and 
quality processes that recognise the importance of shared responsibility and open relationships between 
the partners.  
 
A key feature of the faculty is its Subject Forums and other emerging Communities of Practice focused 
professional support services [e.g. HE administrators]. These communities bring together Partner College 
and University staff and provide the focus for shared programme design and development, student 
support, quality review and quality enhancement. All provision within UPC is subject to the same QA 
procedures as internal programmes of the University. Each programme has a designated academic link 
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person from the University academic staff, and programmes are subject to annual review that passes 
first though college and then university processes. As well as routine quality assurance and enhancement 
processes, each college undertakes a five yearly institutional partnership review with the university. 
 
UPC programmes and students 

The majority of UPC courses are at Foundation Degree and HNC/D level. However, there are a small 
number of complete, specialist degrees, mainly delivered in larger Colleges. For the great majority of 
programmes there are planned and assured progression routes to University top-up honours degree 
provision. In addition, colleges FE provision has been mapped against University entry statements to 
ensure progression to the University from a wide range of FE programmes, including Access, GNVQ, 
NVQ; Edexcel and City & Guilds qualifications. This work not only strengthens the ability for students to 
progress seamlessly from one institution to another but also provides the opportunity to develop 
programmes across the FE/HE boundary.  
 
UPC students typically fall into three categories:  
1. Those attracted to UPC for reasons of proximity to home, lower costs, and a more supportive 

learning environment, who then progress to the University top-up degree  
2. Those attracted to UPC for similar reasons who do not wish to move; they take a restricted range of 

degrees at UPC colleges but will have access to wider opportunities in the future.  
3. Part-time students, mostly in employment, who will seek flexible local, work related programmes.   
 
UPC has a long tradition of Widening Participation and Retention, in part supported through enthusiastic 

participation in programmes like Aim Higher and Partnerships for Progression. Recognition for this work 

has included the ¦ƴƛǾŜǊǎƛǘȅΩǎ 1994 ǘƘŜ ŦƛǊǎǘ vǳŜŜƴΩǎ !ƴƴƛǾŜǊǎŀǊȅ tǊƛȊŜǎ ŦƻǊ IƛƎƘŜǊ ŀƴŘ CǳǊther Education 

in recognition of its successful HE in FE partner network; the 2002 HEIST Gold Award for the innovative 

approaches to reaching under represented groups and in 2005, the establishment of the HELP CETL. 

Outlined below are further UPC student profile data: 

¶ around 60% of students are over 21 and 40% of full time students over 25  

¶ nearly 40% of provision is part-time  

¶ around 25% come from social classes IIIm, IV and V 

¶ 91% come from state schools (this is above the benchmark) 

¶ about 30% enter with tǊŀŘƛǘƛƻƴŀƭ Ψ!Ω ƭevel profiles 

¶ around 70% come from the South West 

¶ The University/UPC has achieved an excellent retention rate of 89% 

¶ Around 78% of HND student and 84% of degree students in UPC colleges re-enrol between stage 1 & 
2  

¶ about 8% withdraw overall ς well below the benchmark of 10%  
 
Further Information 

UPC web link: www.plymouth.ac.uk/pages/view.asp?page=6733  

The UPC Story outlines important events and issues which have shaped the experiences and 

development of the University of Plymouth Colleges partnership. The UPC Story commentary is 

supported by a UPC time line poster which distils key moments into a graphical form that can be seen in 

parallel with the growth trend in UPC student numbers. www.help-cetl.ac.uk  

 

 

http://www.plymouth.ac.uk/pages/view.asp?page=6733
http://www.help-cetl.ac.uk/
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The creation, operation and future of HE in FE partnerships 
 

Michelle Fraser, Graham Orange, Ah-Lian Kor [Innovation North Faculty of Information and Technology, 
Leeds Metropolitan University] & Mark Stone [Higher Education Learning Partnerships Centre for 

Excellence in Teaching and Learning, University of Plymouth Colleges] 
 
Introduction 

The 20 year vision outlined in the Dearing Report (NCIHE, 1997) was to create a learning society in the 
UK.  In order to realise this vision, one of its recommendations was to establish active partnerships 
between Further Education Colleges (FECs) and Higher Education Institutions (HEIs) for the purpose of 
sharing expertise and resources (HEFCE, 2008). The Higher Education Funding Council for England 
(HEFCE) stresses that HE and FE partnerships ought to focus on the needs of local or regional 
ŎƻƳƳǳƴƛǘƛŜǎ ŀƴŘ ǇǊƻǾƛǎƛƻƴ ƛǎ ŜȄǇŜŎǘŜŘ ǘƻ ōŜ ƎŜƴŜǊŀƭƭȅ ŘȅƴŀƳƛŎΣ ŦƭŜȄƛōƭŜΣ ΨǎƘƻǊǘ-ŎȅŎƭŜΩ όǘǿƻ ȅŜŀǊǎ ƻǊ 
fewer of full-time study), and delivered in a variety of modes (e.g. within the work-place) (HEFCE, 2006a). 
However, such links will not only help cultivate an HE environment in the former (HEFCE, 2003b1) but 
also provide local access to HE for students with deprived as well as diverse backgrounds so that they will 
experience less of a culture gap in a local FEC than in a University (AimHigher Southwest, 2001). Thus HE 
in FE is not only viewed as particularly important locally-based provision, (DIUS & DCSF, 2008) but a 
crucial means for widening participation and meeting the expanding needs of a learning society through 
delivering higher level vocational skills. This provision also creates hubs for regional or local access to HE 
(HEFCE, 2006a). There is wide variety in the forms and nature of the English HE in FE partnerships that 
have developed in and helped shape this landscape.2 
 
This paper focuses on HE in FE partnerships in England and deals with the following organisational 
concerns along with their inherent challenges:  

1. HE in FE partnership and government programmes or initiatives 
2. HE in FE partnership models 
3. operation of HE in FE partnerships 
4. the future of HE in FE partnerships 
 

1. HE in FE partnerships and government programmes or initiatives 

HE in FE sits centre stage within so many Government plans because it is an area of interface between 
the key stake holder groups and also offers a flexible and responsive environment for realising strategic 
plans. For example, within the White PŀǇŜǊ ŜƴǘƛǘƭŜŘ ΨThe Future of Higher 9ŘǳŎŀǘƛƻƴΩ ό5Ŧ9{Σ нлло and 
2005), partnerships were prioritised and facilitated through the HEFCE Partnerships for Progression (P4P) 
Initiative which aimed to stimulate demand for HE (HEFCE and LSC, 2002). This initiative was rolled out 
under the broader AimHigher Programme (AimHigher et al, 2008; Smith, 2007) which is one of the key 
components of the UK Government widening participation policy and which aims to increase under 
ǊŜǇǊŜǎŜƴǘŜŘ ƎǊƻǳǇǎΩ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ŦƻǊ HE. Through this programme (2003-2011), partnerships between 
higher education institutions, schools, colleges, and work-based learning provides, would be built on and 
extended (HEFCE, 2008).  
 
Concerning the skills and employer engagement agenda, COVEs (Centres of Vocational Excellence) have 
worked to deliver high quality vocational skills up to level 3 that will meet the industry needs (Smith, 
2007). This work is also supported by employer-led initiatives through the National Skills AcademiesΩ aim 
to shape the supply of vocational education and training at every level (NSA, 2008). Train to Gain and the 
Higher Level Skills Pathfinder projects (HEFCE, 2009a) also aim to engage employers and employees in 
higher level skills development. The Leitch Review of Skills (Leitch, 2006) set a target of 40% of the adult 
working age population having qualifications at level 4 and above by 2020. 

                                                           
1 A new version of the Good Practice Guides (HEFCE 03/15 & 16) is in print (2009). Some sections have been updated, while others have been 
completely rewritten as so much in the HE in FE arena has changed since 2003. 
2 In producing this paper the authors gathered examples of the wide variety of English HE in FE partnerships in terms of their type, membership, 
funding and some operational characteristics. This material is available as a companion resource at  www.help-cetl.ac.uk 

http://www.help-cetl.ac.uk/
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These government initiatives come thick and fast, some with short lead time and others signalled ahead 
of time. For example, HEFCE have indicated their intention to further recognise and support the 
development of HE in FE through their stated aim to create the Centre of HE in FE Excellence (HEFCE 
2006a). The aim is to further develop employer-led work-based learning programmes; strengthen 
partnerships between HEIs and FECs and foster regional-level collaboration and dissemination of good 
practice. DfES (2006) proposed that such centres of HE in FE excellence focus on the themes of 
employability and widening participation. However, funds to support these centres are not yet in place 
and may not be within the current economic cycle.  
 
What is clear is that those managing, delivering and supporting HE in FE need to be adept at: 

¶ aligning organisational structures and practices to national agendas  

¶ responding to national initiatives and funding streams to meet local needs. 
 

2. HE and FE Partnerships Models 

Partnerships between HEIs and FECs are viewed as essential for the benefits of the learners such as 
providing opportunities for progression through the vocational routes, and local access to HE (DFES, 
2003 & 2005). However, there is no single widely replicated model of HE in FE partnership. What follows 
are five possible ways in which the current diversity of practice can be categorised:  

¶ Course Type 

¶ Course Delivery 

¶ Funding, Award 

¶ Student 

¶ Networks 
 
Course Type Model 

The Course Type Model relates to the sources of funding for the HE provision3: 

¶ Prescribed - I9C/9 ƛǎ ŜƳǇƻǿŜǊŜŘ ǘƻ ŦǳƴŘ ŀƴȅ ŎƻǳǊǎŜ ŀǘ ŀƴ I9L ōǳǘ ƻƴƭȅ ΨtǊŜǎŎǊƛōŜŘΩ I9 ŎƻǳǊǎŜǎ 
in FECs (HEFCE, 2006a). 

¶ Non-prescribed - BoǘƘ I9C/9 ŀƴŘ [{/ Ŏŀƴ ŦǳƴŘ Ψbƻƴ-ǇǊŜǎŎǊƛōŜŘΩ I9 ŎƻǳǊǎŜǎ ōǳǘ ǘƘŜ ŦƻǊƳŜǊ Ŏŀƴ 
only fund them through an HEI (HEFCE, 2006a). Non-prescribed HE encompasses courses which 
lead to a range of qualifications awarded by professional bodies (HEFCE, 2003a).  

HEFCE suggests that FECs focus on the development of higher level vocational skills through close 
employer engagement (HEFCE, 2006a).  

 
Course Delivery Models  

Rowney et al (2003) cite three types of partnerships based on course delivery patterns developed by the 
Regional University Partnership (RUP) at Anglia Ruskin: 

1. Integrated: here the HEI determines and directs the course design, provides lecturers, module 
content, and assessment. Working in this way requires agreement on funding. 

2. Collaborative: This involves collaboration in course design, validation and delivery. Working in 
this way requires agreement on funding, quality assurance, responsibility for course materials 
and assessment. 

3. Dispersed: Courses are distributed physically within different FECs and are locally designed. The 
commonality that exists is the award design principles or the existing module catalogue. Shared 
delivery requires an agreement on costing, course regulations, module content, delivery, and 
assessment. 

Anglia Ruskin, an indirectly funded (franchise) partnership, chose to operate three course delivery 
models in parallel as a response to the size, density and geographical spread of its partnership. For 
example, a distributed model works best where there is significant distance between partnership 

                                                           
3 There is debate about how HEFCE and the LSC could widen the definition of óhigher educationô to include non-prescribed HE provision which 
would be funded by HEFCE (HEFCE, 2004). 
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colleges and between colleges and the HEI. Integrated and collaborative models are more suited to 
tighter clusters of colleges located close to an HEI. Furthermore, a variety of approaches may also co-
exist where there is a mix of settings e.g. urban and rural localities. 

Funding Model 
HEFCE (2006a) has provided three types of funding relationships for HE in FE (outlined below), however 
in practice, colleges can have a hybrid model (HEFCE, 2003b; HEFCE, 2007) where they are directly 
funded by HEFCE and at the same time, have some indirectly funded provision with one or more local 
HEI partners.  

¶ Indirect Funding (or Franchise Partnership): 44% of HE in FE was indirectly funded through an 
HEI (HEFCE, 2006a). Here the HEI owns, and is responsible for, the student numbers (franchised 
to ǘƘŜ C9/ύΣ ǎǘǳŘŜƴǘǎΩ ŜȄǇŜǊƛŜƴŎŜΣ ŎǳǊǊƛŎǳƭǳƳ ŀƴŘ ǘƘŜ ǉǳŀƭƛǘȅ ƻŦ ƛǘǎ ǇǊƻǾƛǎƛƻƴΦ {ǳŎƘ ŀ ŦǊŀƴŎƘƛǎŜ 
relationship is viewed by some as hierarchical. HEFCE suggested operation of these partnerships 
be based on the principles outlined in the code of practice for indirectly funded partnerships 
(HEFCE 2000)4. These partnership agreements entail strategic commitment on the part of both 
the College and the HEI.  

¶ Direct Funding: the FEC has a direct contract with HEFCE, owns and is responsible for the student 
ƴǳƳōŜǊǎΣ ǎǘǳŘŜƴǘǎΩ experience, fees, and provision. However, its curriculum has to be validated 
by an awarding body (an HEI or Edexcel) so the standards of the award is their responsibility. 
HEFCE is empowered by law to fund only full HE qualifications in certain subjects so colleges 
cannot be directly funded for modules of chunks of learning. 

¶ Consortium Funding (or Consortium Partnership)Υ ¢ƘŜ ǘŜǊƳ ΨŎƻƴǎƻǊǘƛǳƳΩ ƛǎ ǳǎŜŘ ǘƻ ŘŜǎŎǊƛōŜ 
Ψmore or less formal groups of institutions with a common purposeΩ όI9C/9Σ нллоŀύΦ ! ƳŜƳōŜǊ 
(usually but not always an HEI) of the consortium manages the contract with HEFCE on behalf of 
the others and the nature of the partnership is within the constraints of a consortium agreement 
which clarifies funding procedures, student number allocation, staffing, resources, and quality 
issues. Student numbers are shared and can be moved among the members. However the 
quality of student experience is the responsibility of each member and each partner retains 
ownership of their HE programmes. HEFCE funding is similar to direct funding. Consortia usually 
have a flat structure, with a partnership of equals. Decisions pertaining to the allocation of 
resources lie with a consortium committee and not the individual institution. Curriculum is 
jointly planned and collaboratively delivered. HEFCE suggest the partnership principles be based 
on the code of practice for consortia (HEFCE 2000)4. There were 13 of these HEFCE-funded 
consortia (HEFCE, 2003b), however there now are only nine; despite HEFCE being a keen 
supporter of this model of working. The 2006 HEFCE consultation on Higher Education in Further 
Education College focused on many of the features of these consortia as examples of best 
practice (HEFCE 2007). Even those consortia that remain have evolved hybrid operations e.g. the 
University of Staffordshire has evolved non-Staffordshire University Regional Federation (SURF) 
niche partnerships. These partnerships employ the principles, approaches and systems 
developed within SURF. Therefore it is the features and operational practices of these consortia 
that have been most significant in informing sector wide practice e.g. in the effective handling of 
Higher Education Statistical Agency data returns for HE delivered in FE. 

 
The term ΨaƛȄŜŘ 9ŎƻƴƻƳȅ LƴǎǘƛǘǳǘƛƻƴΩ (MEI) is linked to the type of funding and funding source and 
covers HE provision in FECs and FE provision in HEIs (HEFCE, 2004):  

¶ FEC 
o With indirect funding from a single or multiple HE partners 
o With direct funding for its HE provision from HEFCE 
o With funding through a HEFCE-recognised consortium 
o With a mixture of direct and indirect funding 

                                                           
4 The HEFCE HE in FE colleges: Indirectly funded partnerships: codes of practice for franchise and consortia arrangements [00/54] - is being 
rewritten; the revised version will be available during 2009. 
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¶ HEI 
o With FE provision funded by LSC. 

Award Model 
The Award Model involves a wide range of partnership arrangements. According to HEFCE (2006a), the 
arrangements could be placed on a spectrum where one end is a bilateral partnership and the other a 
multiple collaborative one. 

¶ Bilateral partnership: this is a franchise relationship between an HEI and a FEC. The FEC is 
contracted to deliver a specific award or part of an award. The HEI is responsible for the design, 
mode of delivery, quality assurance and validation of the provision.  

¶ Multiple bilateral partnerships: where an HEI or FEC has a bilateral arrangement with multiple 
partners.  

¶ Multip le collaborative partnerships: while some franchises may involve multiple collaborations, 
these are generally consortium relationships involving a network of institutions and a wide range 
of programmes (normally within a region).  

Long term bilateral relationships can allow a close understanding between partners to build up. Moving 
from a bilateral partnership to multiple partnerships allows FECs to offer a wider range of HE 
opportunities to new and existing students / employers. However, there are constraints to multiple 
partnerships HEFCE (2004); for example some FECs cannot afford the necessary infrastructure (e.g. time 
and human resources) to support multiple partnerships. This is especially true where FECs are required 
to work with diverse quality assurance practices and demands of different HEIs. Therefore the additional 
benefit of a taking on another HEI or HE in FE partnership relationship needs to be balanced against 
costs; many of which are recurring for example increased travel.  

Student Model 
According to Aimhigher Southwest (2001), existing partnerships have different categories of HE students 
in FECs: 

¶ FEC Student: the student pursues a university qualification at an FEC. The HEI assumes the 
responsibilities for course accreditation, assessment, and validation but is not directly 
responsible for its delivery. 

¶ HEI Student: the student pursues a university qualification at an FEC and the HEI is directly 
responsible for them as with any of their on-campus students. 

However there is no one clear or consistent model in operation across HE in FE partnerships. Within 
University of Plymouth Colleges partnership, students of the FEC study on HEI awards. Fortunately 
students are less interested in structures than with the quality of their programmes and associated 
support structures.   

Networks 
The HE in FE Good Practice Guide for Tutors and Lecturers (HEFCE 2003a) highlighted the value of 
partnership through networking as one of the best forms of staff development including the 
dissemination of good practice, collaborative curriculum development / planning and regional staff 
development. There are now a wide range of such networks and specific HE in FE groups organised by, 
for example, the AoC, the Higher Education Academy and the QAA. Lifelong Learning Networks (LLNs), 
promoting collaborative partnership working between HEIs and FECs across a city area or region are a 
good example of this in action (HEFCE, 2006b; DfES, 2005; DfES, 2006). LLNs were designed to 
complement the work of AimHigher in widening HE access and participation and facilitate knowledge 
transfer (HEFCE, 2008). Between 2006 and 2009, their primary focus has been to establish progression 
agreements, clarify academic and vocational progression routes, as well as develop curriculum to 
facilitate such progression. LLNs have worked to promote greater student mobility between courses and 
institutions (DfES, 2004), as well as between different kinds of vocational and academic programmes 
(DfES, 2006). To undertake this work LLNs have connected with other bodies promoting HE in FE 
including Sector Skills Councils and Regional Development Agencies, (RDAs). The difficulty now for HE in 
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FE partnerships is to manage the number of concurrent and sometimes overlapping networks they (or 
their members) belong to or are associated with.  
 
Choices 
The diversity of organisational model choices that HE in FE partnerships have made, have often been 
based on an historical situation, evolution of practice and local politics. What is called for now is a clear 
articulation of what models are used in what contexts, including the value and pitfalls of these choices. 
Only then will there be a clearer choice for new or evolving HE in FE partnerships in how they may 
organise themselves for what is always a changing context.  
 

3. Operation of HE/FE partnerships 

Effective Partnerships 

The revised HE in FE HEFCE Good Practice Guide (2009b) emphasises that building and sustaining 
productive and beneficial partnerships is both time consuming and labour intensive. Outlined below is a 
list of the features that the Guide highlights as contributing to effective partnerships: 

 
Pre-requisites: 

¶ clarity of purpose ς a clear, shared understanding of why the partnership should exist and what it is 
seeking to achieve 

¶ a commitment to collaborative working at all levels, including senior management and the board or 
corporation 

¶ real benefits for all partners  

¶ informed awareness of the costs of working in partnership, especially in terms of time 

¶ clear roles and responsibilities 

¶ clear communication structures 

¶ clear financial and service agreements. 
 
Ethos:  

¶ collaborative arrangements that recognise the equality of all partners  

¶ openness and transparency  

¶ shared resources and responsibilities  

¶ willingness to compromise 

¶ partners who are alert to potential areas of conflict of interest and competition. 
 
Structure:  

¶ building on existing or prior networks 

¶ some central co-ordination for partnerships in both the college and the HEI 

¶ appropriate administrative support  

¶ the involvement, in some capacity, of all categories of staff  

¶ creation of sub-groups and working parties, bringing together FE and HE staff around topics of 
mutual interest to build effective relationships.  

 
Process: 

¶ focus on a limited number of key issues 

¶ initial concentration on practical issues should not result in the loss of a more strategic perspective 

¶ flexibility to respond creatively to changing external circumstances is an important characteristic of 
successful partnerships  

¶ an agreed mechanism for dealing with conflicts or disagreements is very helpful. 
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Role and Contribution of HE and FE Partnership Stakeholders 
As discussed under Networks above, HEI and FEC partnerships do not operate in isolation. The model in 
Figure 1. shows HEI and FEC partnerships surrounded by a wide range of stakeholders.  The inner core 
consists of HEIs and FECs that are the prime active partners while the outer ring consists of 
organisations, groups and initiatives designed to offer support to HE in FE. While these organisations, 
groups and initiatives each offer a range of support, within this model they are allocated to one of fifteen 
broad headline categories of support to illustrate the range and diversity of HE in FE peripheral 
stakeholder interest and focus.  
 
Headline categories HE in FE peripheral stakeholder interest and focus: 5  
1. policy and strategy 
2. funding 
3. forum 
4. championing the HE and FE 

sector 
5. facilitating networking  
6. ensuring academic quality and 

standards in the HE provision 
 

7. dissemination of good practice 
8. providing a framework to guide 

FECs for provision of high level 
vocational skills 

9. skill brokerage among the 
stakeholders 

10. coordinating initiatives and 
programmes 

11. champions in the sector 
12. development of pathways 
13. supporting widening 

participation 
14. supporting research and 

scholarly activity  
15. providing a repository of HE in 

FE resources 
 

 

 
 

                                                           
5 A companion resource further detailing the nature of this peripheral support is available at  www.help-cetl.ac.uk 

Active HE/FE Partners 

HEIs and FECs 

Policy 

DIUS, HEFCE, UUK 

Forum 

ACP, GuildHE 

Funding 

HEFCE, LSC, RDAs 

Foundation Degree 

Progression 

FDF 

Dissemination 

HEA, GuildHE, UUK, CVU 

Research & Resources 

JISC 

Widening Participation 

MEG 

Professional Support 

GuildHE 

Learning Pathway 

Development 

AoC 

Skills Broker 

Train to Gain HE 

Champion 

UVAC, CIHE, LSIS 

Regional Coordination 

RDAs 

Framework 

Train to Gain 

Networking Facilitator 

CVU 

Academic Quality & 

Standards 

QAA 

Figure 1: The HE and FE Partnership Stakeholder Model 

Showing examples of supporting bodies and agencies aligned to headline roles 

 

http://www.help-cetl.ac.uk/
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All of these stakeholder organisations, initiatives and fora are broadly supportive of the sector and bring 
the value of a wider regional, national or specialist view. However, their agenda, drivers and targets are 
likely to only have a partial fit with any one HE in FE partnership. Also the nature of the services provided 
changes over time e.g. FDF has recently withdrawn its National Validation Service. Therefore their 
contribution is not neutral and collaboration is not cost free, involving at the very least staff time and 
travel to keep abreast of the latest development and opportunities. The additional benefits these 
stakeholders might provide may seem a vital resource, however their involvement can be distracting to 
HEIs and FECs. Those managing, delivering and supporting HE in FE need to be selective and strategic in 
their choice of stakeholder partners and discriminating as to the extent to which their agenda overlaps 
with the local partnership context. It may be a sensible strategy to work with only a limited number of 
stakeholders at any one time.  
 
 
4. Future of HE and FE Partnerships 

The establishment of the Department for Innovation, Universities & Skills (DIUS) aimed to provide an 
integrated voice across Government for promoting effective investment in skills, breaking down barriers 
between universities, colleges and employers and promoting sustained engagement among them for the 
purpose of training, skill development and innovation (DIUS, 2007). This will inevitably effect a culture 
change within HE, FE and for HE/FE/Employers partnerships. Part of this vision is for more partnership 
working between FECs, HEIs, Sector Skills Councils, Regional Development Agencies and employers in 
priority regional economic sectors to design and deliver employer-employee led flexible workplace 
focused skills provision (DFES, 2006)6. 
 
As has already been discussed, the HE in FE arena is far from static. To illustrate the pace, scope and 
breadth of the current change agenda, a number of current challenges and opportunities for HE in FE 
partnerships are outlined below: 

¶ The development of HE Centres through the HEFCE Strategic Development fund and the New 
University Challenge is changing the way some HE in FE looks and feels.  

¶ The Credit Framework7 developed by DIUS, the Burgess Group and Universities UK to create a 
common accreditation approach for HE in England so as to facilitate FE to HE progression (DIUS & 
DCSF, 2007).   

¶ The HEFCE drive for the development of HE strategies and a widening participation strategic 
assessment by FECs will necessitate partnerships to be ever more clear about their division of 
responsibility and partner expectations. 

¶ IQER is the first FEC focused QAA review method to involve the management of all HE in FE 
provision, however funded; but still includes an emphasis on awarding bodies and partnerships. 

¶ Considering, or being successful in gaining Foundation Degree Awarding Powers, may strain or 
radically change relations between colleges and their partners.   

¶ The current lack of ASNs and a general reduction in available funding may require HE in FE 
partnerships and their members to make some tough choices. 

Partnerships are organic; dealing with any of these challenges can either strengthen or weaken 
partnership ties. What they will all do is add to the ever changing operating practice of HE in FE 
partnerships. 
 
 
Concluding thoughts and future challenges 

HE in FE in England plays a pivotal role in widening access to, and participation in, HE provision. In order 
to support this role, partnerships between HEIs and FECs have to be created, nurtured and extended so 

                                                           
6 Further developments of this vision are likely now that the Commission for Employment and Skills which oversees all Sector Skills Councils 

has superseded Skills for Business. 
7 The Credit Framework was published in summer 2008 on the QAA website. 
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that there exists a strong as well as sustainable HE and FE partnership system, which not only involves 
the active and participating HEIs and FECs, but a very broad group of stakeholders. These stakeholders 
will need to provide peripheral support in terms of policy enhancement, sustainable streams of funding, 
etc and opportunities for continuous improvement. Senior managers involved in HE in FE need to 
understand the strategic implications of current policy development and be appropriately equipped with 
entrepreneurial, global management as well as change management skills so that the boundaries of the 
system could extend beyond the UK. This is in line with the Leeds Metropolitan University (2003) vision 
ƻŦ ŀ ΨDǊŜŀǘ bƻǊǘƘ ¦ƴƛǾŜǊǎƛǘȅ ŀƴŘ ŀ ²ƻǊƭŘ /ƭŀǎǎ ¦ƴƛǾŜǊǎƛǘȅΩ. 
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Breakout Sessions: The creation, operation and future of HE in FE partnerships 

 

No Session title and brief details Session leaders  

1 

Should the HEI and FEC relationship be a partnership 
of equals or a hierarchy? 
Building and maintaining mutual understanding and 
respect. 

Michelle Fraser  
(Leeds Metropolitan University) 

2 

HEI and FEC: A shared mission through effective 
partnerships. 
Ways by which HE and FE can work more closely 
together to foster an atmosphere of a shared 
mission. 

Wendy Jones 
(University of Portsmouth 
Foundation Direct) 

3 

How can we work together as partners to meet the 
needs of adult learners by providing pre-course 
support? 
 

Sarah Fielding (University of 
Portsmouth Foundation Direct) 

4 

How will the opportunity to gain FD awarding 
powers change the nature of HE in FE partnerships?  
FDAP: A paradigm shift in responsibility or an 
expensive distraction from valuable partnership 
working? 

Graham Orange  
(Leeds Metropolitan University) 

5 

How will the HEFCE restriction of growth in HE 
numbers change the working practice of HE in FE 
partnerships? 
Partnership approaches and relationships developed 
in conditions of growth applied to the present times 
of uncertainty.   

David Fallows (University of 
Plymouth Colleges) & Tessa Counsell 
(Cornwall College) 

6 

What changes when the number of students within 
an HE in FE partnership reaches 10 - 25% of the 
validating HEIs provision? 
Moving from small scale beneficial synergies to 
centre stage core business; strategic next steps. 

Mark Stone (University of Plymouth 
Colleges /HELP CETL) & Jo Matthews 
(Consultant / ex Somerset College) 
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The quality and style of HE in FE: learning spaces and facilities 
 

Kenneth Phillips (University of Central Lancashire), Martin Brown (Burnley Campus - University of 
Central Lancashire), Alison Robinson (Runshaw College) and Carole Drury (Kendal College) 

 
Introduction 

άΧΧΦŀƴ ƛƴŎǊŜŀǎƛƴƎ number of towns, cities and regions are seeking to open or expand higher 
education opportunities backed by universities. In the last five years, 11 towns or wider areas 
have benefitted from new universities and new higher education provision. The Higher Education 
Funding Council for England (HEFCE) has already agreed to support projects that will benefit a 
further six ŀǊŜŀǎΣ ǿƛǘƘ ǇǊƻƧŜŎǘǎ ǎǘŀǊǘƛƴƎ ƛƴ ǘƘƛǎ ŀŎŀŘŜƳƛŎ ȅŜŀǊ ƻǊ ƭŀǘŜǊΦ ΧΧΦ ²ƘŜƴ Ŧǳƭƭȅ 
operational, there should be places for around 9,000 students from all the projects agreed since 
2003.έ   
 
άΧΦΦOver the next six years, subject to high quality bids, we hope to have 20 more institutions 
which have either opened or have a commitment from the funding council. When fully 
operational, there should be places for some 10,000 studentsΦέ 
 

(DIUS, 2008, p.9) 
 
At the time of writing, the HE in FE sector is eagerly awaiting the outcome of the HEFCE consultation 
exercise prompted by DIUS and its 2008 publication, A New University Challenge.  Since its publication 
there has been a flurry of activity and deliberations across England in towns and cities that aspire to 
joining the seventeen that DIUS identified as already having new university centre capital investment in 
very recent years.   
 
If fully carried through, around 20,000 students will be studying HE in university centres, a significant 
number of which will be as a result of partnerships between HEIs and FECs.  As a result around 10% of HE 
in FE students will be studying in landmark buildings with contemporary, purpose built spaces supported 
by the latest resources.   
 
These developments will do much to raise local aspirations and strengthen the visibility of locally 
provided HE, and at the same time contribute to regeneration and skills development within the 
localities of the university centres. 
 
At the same time, however, the new university centres will throw up further disparities in the quality and 
style of spaces and resources provided for students of HE in FE.  The challenge will be to ensure that HE 
in FE students not studying in a university centre will have an experience comparable with both HE 
students at university campuses and those benefiting from the new university centres. 
 
This paper begins with a brief review of the literature to identify what is currently known about learning 
spaces and facilities across HE in FE. Consideration is then given to how HEFCE capital funding for HE in 
FE (as opposed to strategic development funding for university centres) is being used to support 
provision in the more traditional FE college environments.  Four case studies follow, three are drawn 
from the UCLan Partnership illustrating the spectrum that exists relating to the physical environments in 
which HE in FE students study.  The paper concludes by looking at two more recent developments 
relating to HE in FE; the use of electronically supported learning and the growth of work-based learning 
(WBL), both of which might be seen as diminishing the reliance on traditional campus spaces and 
facilities. 
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Review of literature on learning spaces and facilities 

Of the four themes explored in this conference, that of the quality and style of HE in FE learning spaces 
and facilities is the least well explored in the HE in FE literature.  Where it is covered, for example in 
educational reports, it is with a tinge of negativity. 
 
The most negative comment can be found in the NUS commentary on the 2008 National Student Survey 
(NSS) of English HE students.  The responses from HE in FE national students extrapolated presented in 
Table 1 show markedly less satisfaction on these issues from students taught in FECs; roughly a 10% 
difference to those taught in HEIs in respect of library resources, IT resources and access to specialised 
equipment. 
 

NSS Questions / Responses 2008 % Positive responses from 
students taught in HEIs 

% Positive responses from 
students taught in FECs 

16 - The library resources and services 
are good enough for my needs. 

 
81 

 
71 

17 - I have been able to access general IT 
resources when I needed to. 

 
87 

 
76 

18 - I have been able to access 
specialised equipment, facilities or room 
when I needed to. 

 
77 

 
65 

Table 1. Comparative HEI and FEC data relating to learning spaces and facilities (NUS, 2008). 

 
And the negative conclusion drawn by the NUS in their briefing on HE in FE in the National Student 
Survey Results was that: 
 

άΧΦΦ I9Lǎ ƻŦǘŜƴ ƳŀǊƪŜǘ ǘƘŜƛǊ ǇǊƻǾƛǎƛƻƴ ƛƴ C9/ǎ ǘƻ ōŜ ƻŦ ǘƘŜ ǎŀƳŜ ǎǘŀƴŘŀǊŘ ŀǎ ǘƘŀǘ ƻŦŦŜǊŜŘ ƻƴ ǘƘŜ 
main HEI site. This therefore gives students rightfully higher expectations about the learning 
resources that should be available to them and so their inevitable disappointment is clearly 
expressed through these figures.  Only 65% of students agreeing that they have been able to 
access specialised equipment, facilities and rooms is extremely low given the high importance of 
these basic resources needed for effective learning and again highlights the disparity of 
provision.έ  
 

(NUS, 2008. p.2) 
 
A fuller and more positive picture was presented in the coverage of learning resources in the 2004 QAA 
Report on HE in FE: 
 

ά70. Many of the colleges provide a supportive and well-resourced infrastructure for their HE 
programmes. Some have recently reorganised and refurbished their accommodation to meet the 
growth in HE enrolments. In some cases, this has led to the creation of a dedicated HE facility 
within the college or within the learning resource centre (LRC). This is particularly the case in the 
colleges with high HE enrolments and is often valued by the students. Such dedicated facilities are 
not essential and they are unlikely to be viable in colleges with only modest numbers of HE 
students. The key to appropriate resourcing is a well-developed strategy that pays due attention 
to the learning resources needed to enable HE students to achieve the ILOs of their programmes. 
71. Teaching accommodation is generally adequate with rooms appropriate for the size of the 
ŎƭŀǎǎŜǎΦ ΧΧέ 
 

(QAA, 2004, p.18) 
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The report also comments in more detail about provision available to engineering and IT students:  
 
ά72. In one-third of the colleges, engineering students have access to up-to-date equipment. 
Many of these colleges have been designated as COVEs for their FE-level programmes. However, 
there is a need to update equipment in over half of the engineering provision. Colleges with 
engineering programmes that have strong links with local industry have often benefited from 
donations of industry standard equipment and/or have access to it at the companies' sites. 
Computing students generally have access to up-to-date specialist facilities but some experience 
problems of shortages of relevant software.έ 

(QAA, 2004, p.18) 
 

! ǎƛƳƛƭŀǊƭȅ ǇƻǎƛǘƛǾŜ ǾƛŜǿ ƛǎ ǇǊŜǎŜƴǘŜŘ ƛƴ ǘƘŜ v!!Ωǎ нллт wŜǇƻǊǘ ƻƴ ƭŜŀǊƴƛƴƎ ŦǊƻƳ ŀŎŀŘŜƳƛŎ ǊŜǾƛŜǿ ƻŦ I9 
in FE, 2005-07.  The report summarises positive evidence in relation to learning resource centres at the 
FECs, although not uniformly: 
 

ά59 Many reports identify learning resource centres as a key strength. The best ones offer a 
welcoming learning environment, including ample quiet spaces for study, and friendly and 
supportive staff who introduce new students to the resources effectively by means of face-to-face 
induction and user-friendly documentation.έ 
 
ά60 While a large number of learning resource centres have most of the characteristics listed 
above, there are some serious concerns in a few colleges. These include restricted opening hours, 
a noisy environment coupled with a lack of quiet study places, insufficient book or journal stock, 
with many texts being dated, and the inadequate management of the stock.έ  

(QAA, 2007, p.19) 
 

In the same report, a more mixed account of ICT provision is presented, however: 
 

ά62 Full account is taken of the precise needs of students. In one case, for example, community 
outreach students are given access to portable computers on a short-term loan basis 
[Chesterfield College: Computing, SR02/2005]. In colleges where computing facilities are limited 
and dated, students do not use them well and prefer to use their own computers at home or at 
work. Elsewhere, access to specialist software may be restricted, because the computer 
laboratories are used by students on other programmes. Some computer suites lack air-
conditioning resulting in unacceptable temperatures and poor air quality.έ  

(QAA, 2007, p.20) 
 

The rŜǇƻǊǘΩǎ ŎƻƴŎƭǳǎƛƻƴ ƻƴ ǎpecialist equipment and accommodation is generally positive: 
 

ά63 Reports identify specialist equipment and accommodation as a key strength which makes a 
major contribution to the learning environment. In such cases, it is variously characterised as 
being industry-standard, first rate, admirable, equipped to professional standards and readily 
accessible. Sometimes reviewers note that this represents a considerable financial investment by 
ǘƘŜ ŎƻƭƭŜƎŜΦ ΧΦ Lƴ ŎƻƭƭŜƎŜǎ ǿƘƛŎƘ ƘŀǾŜ ōŜŜƴ ŘŜǎƛƎƴŀǘŜŘ ŀǎ /ŜƴǘǊŜǎ ƻŦ ±ocational Excellence 
(CoVE), the resources, primarily for further education students, often provide additional learning 
resources of high quality for higher education students.έ   

(QAA, 2007, p.20) 
 

All of these statements are at a very general level, and a fuller understanding of the challenges to HE in 
FE in relation to learning spaces and facilities needs to recognise the key role that access to capital 
funding has in determining its quality.   
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The challenge of capital funding for HE in FE 

In looking at the issue of capital funding, the distinction between direct and indirectly funded provision is 
of key importance in impacting on the quality of learning spaces and facilities in FECs to provide equity 
with that available to HEI-based students.   
 
For directly funded colleges, HEFCE (2008) sets out clearly the purpose of the capital funding available 
for 2008-09 as follows: 
 

ά6.   The allocations for 2008-09 are to help raise the quality of HE learning and teaching facilities 
in FECs, in order to enhance the learning experience of their HE students. We expect colleges to 
use the funds in ways that will support their strategy for HE most effectively. The funds may be 
used to contribute to: 
¶ investment in equipment, particularly IT-related equipment, used in learning and teaching, 

and in e-learning 
¶ replacement of premises for learning and teaching 
¶ refurbishment of existing teaching spaces, particularly with regard to IT-related 

enhancements, including improvements to internal IT networks or supporting infrastructure.έ 
 
ά7.   The funds should be used for HE provision and may be subject to audit in the normal way. 
We recognise, however, that it may be neither feasible nor desirable to construct ring-fenced 
boundaries between HE and FE. For example, equipment may be used by both HE and FE 
students. So we look to colleges to adopt a pragmatic approach, whereby the primary focus of 
the projects is on HE even if there are links with, and spin-off benefits at the margin for, FE.έ  

(HEFCE Circular letter number 12/2008) 
 

A total of £15m was allocated for 2008/9; allocations ranged from £1.083m to Newcastle College to 
£1,000 for Totton College. 
 
For indirectly funded provision, HEFCE has produced a code of practice and this highlights the following 
as relevant consideration in this provision: 
 
Á άaccess to libraries and general resource centres 
Á access to equipment, facilities and resources specific to the subject area 
Á access to student union, welfare and social facilities and services.έ  

(HEFCE, 1999) 
 
While capital funding ƛǎ ǊƻǳǘŜŘ ǘƘǊƻǳƎƘ ǘƘŜ ƭŜŀŘ I9L ŦƻǊ ƛƴŘƛǊŜŎǘƭȅ ŦǳƴŘŜŘ C9/ǎ ŀƴŘ ŎƻƴǎƻǊǘƛŀΣ I9C/9Ωǎ 
(2005) aim is: 
 

άto ensure that both directly and indirectly funded FECs receive comparable benefit from relevant 
special funding programmes, albeit through different routes, so that there are no perverse 
financial incentives for FECs to switch between funding routes.έ  

(HEFCE Circular letter number 11/2005) 
 
Thus the amounts available to the lead HEIs are proportionate to those going to the directly funded 
colleges, the actual allocations are a matter for the lead HEI and they can choose whether to distribute 
them formulaically or more strategically.  At UCLan as in other partnerships such as University of 
Plymouth Colleges (UPC) this choice has been debated openly at the Partnership Forum. Within UCLan 
views were canvassed on the colleges preference, with the formulaic outcome preferred.  This is 
understandable, but the small amounts that can then get allocated to some FECs can be very small and 
have little impact and the opportunity to collaborate on a major capital project is lost. Whatever the 
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method, HEIs should be transparent in their use of this funding and FEC partners are fully entitled to ask 
how it has been allocated, if they are not informed. 
The following case study provides details on how the capital programme associated with the Higher 
Education Learning Partnerships (HELP) Centre for Excellence in Teaching and Learning (CETL) was 
managed. 
 

Case Study 1: HELP CETL Capital Programme 

The HELP CETL has undertaken an evaluation of its capital programme for buildings and equipment 
to support HE in FE across its immediate partners.  The resulting report includes a number of overall 
lessons learned and recommendations relating to the HELP CETL Capital Programme and these 
include: 

1. Processes for the deployment of capital funds to UPC colleges that are routed through the 
University must be consistent, including clear and simple guidelines, space for pre-bidding 
dialogue, and minimal paperwork.  

2. UPC colleges should receive feedback on all applications for capital funding routed through 
the University, regardless of whether they are competitive. This not only enhances the quality 
of future bids of a similar nature, but also offers guidance for colleagues wishing to follow up 
alternative sources of funding. This feedback should be rapid and developmental, especially 
where an expression of interest stage is appropriate.  

3. Work to shape the HELP CETL capital programme and to deploy the funds has shown that 
involving students and staff is not too onerous or complex. The results have been valuable to 
individual deployments but have also led to deeper trust and respect based working 
relationships that have wider spin offs for ongoing work. 

4. Evaluation of capital spending is useful as a process and should be more routine. Evaluation 
across UPC rather than just focusing on individual deployments has identified partnership 
wide trends; for example that capital spending has a role to play in addressing the desire 
from UPC staff and students to have some separation in a way that HE is delivered and 
supported within colleges that is distinct from the FE provision.  

5. Talking to stakeholders helps to shape longer term planning and inform future thinking. It 
needs to be recognised that working through capital programmes is a key part of the 
partnership relationship. The way in which this work is done helps to set the tone for the 
wider relationship. It is not an isolated technical function and if done well has clear positive 
links to development in teaching and learning practice and the development of the 
curriculum. 
 

While the UPC is not necessarily typical of HE in FE partnerships, all such partnerships might benefit 
from adopting the above evidence of practice (Stone et al, 2008). 

 
The methodology for distributing capital funding figured in the recent HEFCE consultation on HE in FE 
and the related questionnaire included a request for responses to the question: Would you support 
HEFCE taking the existing formulaic capital allocations and using these to create a fund for large capital 
projects in FECs?   Of the full set of questions, this one attracted the lowest level of support and had the 
greatest variability in responses, with 51% disagreeing or disagreeing strongly. 
 
In the limited coverage on the issue of the level of capital funding available for HE provision in FE, there 
seems to be a consensus that it is insufficient.  The Association of Colleges (2006), for example, argued 
this case in its evidence to the Select Committee on Education and Skills on the FE Bill in December 2006.  

 
A more detailed analysis was contained in the report from joint report for the DfES, the Learning and 
Skills Council (LSC) and HEFCE (KPMG LLP, 2003) on models of HE/FE mixed economy provision.  The 
report identified three models of mixed provision (merger, transfer and mixed economy colleges) and 
included the following broadly negative picture on the availability of capital and its impact on college 
building.  With respect to mixed economy colleges the report states that άtheir difficulties in 
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accessing capital funds might inhibit their ability to deliver increasing volumes of HE provisionέ (KPMG 
LLP, 2003, p.6).  In addition the report presents the following, not wholly positive, portrait of buildings 
used for HE in FE. 

 
άIn general terms there is no segregation of buildings into an FE area and an HE area. Teaching 
rooms and workshops will be used to deliver both FE and HE provision although there will be 
some rooms which will only be suitable for FE provision. This is regarded as a strength by the ME 
colleges in that the higher funding levels for HE students mean that they can acquire better 
quality facilities and make these available to all students (FE and HE). Colleges report some 
problems with regard to the absence of social/sporting facilities for HE students or even a 
dedicated study area for HE students. This problem can be exacerbated where there is a 
significant number of 14-16 year old students in the same institution. Colleges have aspirations to 
provide such facilities but the lack of access to HEFCE capital funds inhibits their ability to do 
this.έ 
 

(KPMG LLP, 2003, p.33) 
 

One of the conference breakout sessions will provide an opportunity to debate and discuss the 
level of capital funding, the methodology for its distribution (either directly by HEFCE or 
indirectly through a lead HEI), and to identify examples of where capital funding to colleges has 
made a significant impact on the student experience. 

 
The challenge of diversity of provision 
As identified in the introduction to this paper, there is a broad spectrum of the physical spaces and 
ǊŜǎƻǳǊŎŜǎ ŀǾŀƛƭŀōƭŜ ǘƻ ǎǘǳŘŜƴǘǎ ǎǘǳŘȅƛƴƎ I9 ƛƴ C9 ŦǊƻƳ ǘƘŜ ΨƴŜǿΩ ǳƴƛǾŜǊǎƛǘȅ ŎŜƴǘǊŜǎ ǘƻ ǘƘŜ ŜƴǾƛǊƻƴƳŜƴǘ 
described above in the KPMG LLN report.  The extent of diversity and variation present across this 
spectrum is illustrated from the following three case studies drawn from the UCLan partnership network: 
the UCLan campus at Burnley College; wǳƴǎƘŀǿ /ƻƭƭŜƎŜ ŀǎ ŀ ΨƳŜŘƛǳƳΩ ǎƛȊŜŘ ǇǊƻǾƛŘŜǊ ƻŦ HE in FE; and 
Kendal College at the smaller amount of provision in terms of student numbers.   
 

Case Study 2: The UCLan Campus on the new Burnley College Campus 

The UCLan Burnley campus is an example of a large University Centre as described in this paper. It forms 
an integral part of the new wider Burnley College campus on a new site close to the town centre along 
with 16-18 provision (approximately 4000 students); and extensive skills and adult provision. 
 
The campus opens in September 2009 with a target of 600 HE FTEs (400 Burnley College indirectly 
funded HE; 200 UCLan direct HE). The HE recruitment target is 1,100 FTEs for academic year 2011/12 
(550 Burnley College indirectly funded FTEs and 550 UCLan FTEs).  
 
The UCLan campus at Burnley includes a library which will provide learning facilities and materials for 
both college and University HE students. The college is implementing distributed library provision (or 
Active Learning Zones) for their FE provision. These will be considerably larger than the HE Library due to 
the relative sizes of FE and HE provision. However the aim is to follow a model used by the University 
which has had very positive feedback from students. This includes a self service loans / returns and fines 
system; relaxed study space, and quiet study / reading areas at the back of the space. 
 
ICT facilities will be new throughout the campus, FE and HE. All HE students will use the UCLan ICT 
resources connected directly to the UCLan LAN and software resources. The HE facilities will be identical 
to those available at the main University Campus in Preston. 
 
Learning technology at Preston includes PC and data projector, amplifier, speakers and DVD player in 
each teaching room. On the Burnley campus this is being developed further to include webcam and 
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microphone, giving video conferencing and lecture recording facilities. Electronic whiteboard technology 
will be introduced as standard, building on common practice at Burnley College. There will also be video 
streaming, reducing reliance on DVD. 
 
A significant change from the normal HE in FE environment is the introduction of students union facilities 
on campus. The focus for this space will be on:  
1. student counselling and the development of the student voice;  
2. ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅ ΨDƛǾŜ ƛǘ ŀ ƎƻΩ ǎŎƘŜƳŜ ǘƻ ǇǊƻƳƻǘŜ ǎǇƻǊǘǎ κ ǎƻŎƛŀƭ ŀƴŘ Ǿolunteering activities 

encouraging students to try something new;  
3. promotion of student led groups and projects including formally recognised societies;  
4. promoting social activities in Burnley with entertainment providers and in Preston through events at 

53 degrees club. 
 
Sports provision will be through a service level agreement with Burnley College. This will provide support 
for the academic sports courses offered and for casual sports activities. The campus has a sports centre, 
climbing walls, and sports pitches. 

 
 

Case Study 3: Runshaw College, Lancashire 

¢ƘŜ ƭŀǎǘ ǘƘǊŜŜ ȅŜŀǊǎ Ƙŀǎ ǎŜŜƴ ŀ ǎƛƎƴƛŦƛŎŀƴǘ ƎǊƻǿǘƘ ƛƴ wǳƴǎƘŀǿ /ƻƭƭŜƎŜΩǎ I9 ǇǊƻǾƛǎƛƻƴΣ ƎǊƻǿƛƴƎ ŦǊƻƳ оол 
students in 2005-6 to 620 students in 2008-9. This growth can largely be attributed to raising the 
aspirations of vocational students in the College matched to a suite of more than a dozen new 
foundation degrees. 
 
The College has worked hard to create an HE environment in the College through providing a separate 
campus for HE, adult and employer responsive provision. The HE campus is located 2 miles from the sixth 
form centre and has a more mature atmosphere and HE culture than the traditional hustle and bustle of 
the sixth form site. Rooms on the HE site are well appointed with carpets and upholstered chairs. 
Outside the classrooms, the corridors have excellent displays of student art work and together this helps 
to create a professional working environment. The student restaurant is equally well appointed in bistro 
style. 
 
The campus was established in 2001 and has seen over £1m spent on modernising, and upgrading it to 
provide a high quality learning experience. HE course teams have subject specific base rooms where the 
HE students can have a sense of ownership of the rooms and take pride in the rooms appearance. Teams 
are encouraged to make the rooms their own space through displaying student groupwork, displaying 
articles from academic writing and research and setting up HE Personal Tutor notice sections. 
 
Student feedback from module evaluation questionnaires and other satisfaction surveys are used to 
improve resources in teaching, learning and support. For example students on FdA Business and FdA 
Public Services requested access to PCs in class time. In response they were given a larger base room for 
their main classroom and a suite of 20 PCs arranged around the perimeter of the room with group work 
space provided in the middle.  
 
All new HE courses are provided with a minimum of £5,000 of extra library resource in the first year of 
study and this is followed up on the basis of need in subsequent years. All books on module lists are 
purchased. The Library has a separate HE extension set aside exclusively for HE students to give them 
individual and group working space. All students are inducted into the Library at the College and the 
Virtual Academic Library of the North West (VALNoW). The VALNoW service allows students to request 
books, journals etc from the main University Library service in addition to those supplied by the College. 
These are delivered to the HE site for students to collect on demand. 
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Students on the HE site have access to wireless technology to allow them to access their email from 
anywhere on the site. In addition, in 2006-7 an internet café was established next to a re-developed 
Reception and Students Services one-stop-shop. The concept of the one-stop-shop is that all information 
from pre-course, to on course to progression is available in an open access area in the hub of the 
building. This is staffed through a multi-skilled team of HE Admissions and IAG staff who work to Matrix 
standards. The team mirror the services offered by the University of Central Lancashire to ensure that 
students get clear and accurate information at all times. 
 
The College has heavily invested in ILT infrastructure and training. Learning technology such as PCs and 
data projector, amplifier, speakers and DVD player exist in every teaching room. Electronic whiteboard 
technology is currently in about half all of HE teaching rooms and will be standard from 2009-10. All HE 
courses have resources on Moodle for students to access and all HE staff are undergoing a regular 
programme of training on aspects such as Introduction to Moodle, Discussions Forums, Digital 
Photography, using web cams, inserting video clips into Powerpoint etc. 
 
By promoting a mature atmosphere conducive to HE study, where students feel valued and listened to, 
Runshaw College has managed to achieve rapid growth combined with high quality. This has been 
achieved through a commitment to investment in resources, which have enhanced the student learning 
experience and led to excellent student satisfaction, retention and achievement.  

 
 

Case Study 4: Kendal College, Cumbria 
As a small general FE College, Kendal has developed an exciting portfolio of Foundation degrees and level 
61 provision to match the needs of its local community and ensuring there is progression from the 
majority of its level 51 vocational provision.  The College works with two local universities: a long 
established programme franchised through UCLAN and a new partnership with the developing University 
of Cumbria.  For all our validations, we choose the partner who can best support the needs of our 
students in respect of faculty support and top up opportunities. 
 
A £12m college refurbishment and new build project for the college has been recently completed, the 
majority of which was funded by the LSC.  The college is seeking phase 2 and 3 funding to ensure the 
campus is fit for the world-class skills agenda.  This now gives the college excellent facilities and work 
spaces that it is proud to deliver business and higher education courses. 
 
The college attracts students from entry level to higher education and from age 14 to mature students.  
It seeks to develop a culture of progression where students can aspire to level 61 provision through the 
timetabling of new estate resources.  The college would like to create a learning centre for higher 
education that is separate from other work in the college to better reflect the needs of these students, 
requiring a change of emphasis for some of our accommodation and further financial investment, ideally 
from the HE sector. 
________________ 
 Using the framework for higher education qualifications in England, Wales and Northern Ireland (FHEQ), 2nd Ed revised (PDF) October 2008. 

 

Two of the conference breakout sessions will provide an opportunity to debate and discuss the 
HE in FE learning spaces continuum (small and adapted through to large and bespoke).  One 
session to consider the impact of University Centres on the quality and style of HE in FE, and a 
second to consider strategies that FECs delivering small to medium amounts of HE can adopt to 
ensure the quality and style of spaces and resources within the mainstream buildings of the 
college. 
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¢ƘŜ ŘŜŎƭƛƴƛƴƎ ƛƳǇƻǊǘŀƴŎŜ ƻŦ Ψ[ŜŀǊƴƛƴƎ {ǇŀŎŜǎΩΚ 

The above evidence on learning spaces and resources is presented as part of a traditional context of 
students studying on campus (whether it be that of a HEI, university centre or a FEC) but increasingly this 
is less the case. The concluding section of this paper therefore poses the question of whether the 
development of electronically-based learning and teaching strategies and methodologies, and the 
increasing growth of work-based learning (especially for HE in FE), are now making the disparities 
identified above increasingly irrelevant. 
 
WhaǘŜǾŜǊ ǘƘŜ ƻǾŜǊŀƭƭ ǘŜǊƳǎ ǿŜ ǳǎŜ ΨƳŀƴŀƎŜŘ ƻǊ ǾƛǊǘǳŀƭ ƭŜŀǊƴƛƴƎ ŜƴǾƛǊƻƴƳŜƴǘǎΣ ƻpen, distance or 
blended learningΩΤ we are all now well aware of how the new technologies can open up new ways of 
teaching and learning and how these are particularly relevant to the world of HE in FE.  Within these 
overarching terms are a bewildering array of electronic/IT tools to support the learner and the teacher.  
Many of these have been developed by the Joint Information Systems Committee (JISC).  Funded by the 
UK HE and FE funding bodies, JISC manages research and innovation programmes in the use of ICT in 
teaching, learning and research to build knowledge; develops services, infrastructure or applications; and 
provides guidance and leadership.  It is interested in the physical location of these technologies and has 
produced a very helpful report, Designing Spaces for Effective Learning: A guide to 21st century learning 
space design (JISC, 2006).  Through JISC and other relative initiatives there is now also an ever expanding 
range of e-tools that enable learners to study effectively off campus.  At the same time, traditional 
learning materials (e.g. books and journal) are becoming available digitally and accessible remotely from 
the university or college learning resource centre.  These developments do raise the question of whether 
the traditional emphasis on physical space and resources (as illustrated above, for example) and indeed 
the current focus on building university centres should be such important priorities in the new world of 
learning? 

 

One of the conference breakout sessions will provide an opportunity to debate and discuss the 
extent to which technology enhanced/blended learning can overcome issues of space and 
physical resources in the delivery of HE in FE? 

 
With the growth of Foundation Degrees as the major focus for provision for students of HE in FE, and the 
continuing pressure to make these more and more work-based, increasing attention needs to be paid to 
the provision of learning spaces and facilities at work for student employees.  This aspect of WBL seems 
to be absent from much of the literature on the subject, and there are therefore key questions that 
remain to be explored.  What resources and space should the employer be expected to find to support 
their learners?  What responsibility does the HEI or FEC have to providing appropriate resources in the 
workplace for their learners?  Are there any examples of good practice to draw on? 

 

One of the conference breakout sessions will provide an opportunity to debate and discuss the 
needs of the growing number of WBL students and what level of resources and facilities should 
ideally be available to them in the workplace to support their studies. 

 
 
Conclusion 

The issue outlined above (along with those from other papers at this conference) highlight the 
complexity and rapidly evolving nature of the HE in FE environment. Not least of the challenges for the 
quality and style of HE in FE learning spaces and facilities is getting the balance right for students and 
staff. How much should HE in FE spaces mirror that at universities, how much they should be integrated 
with or separate from FE provision, how much should they be college campus focused or designed for 
the virtual or work-based learner. In addition there is a scale issue, what are appropriate HE in FE 
learning spaces and facilities for small numbers will not work when FECs and partnerships successfully 
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grow their HE in FE provision. These are all tough planning issues for HE in FE managers in both financial 
and logistical terms. However, HE in FE learning spaces and facilities are also important as they also 
influence how students, staff and to some extent communities, feel about their experiences which in 
turn influences their motivation, expectations and sense of identity.  
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Breakout Sessions: The quality and style of HE in FE learning spaces and facilities 

No Session title and brief details  Session leaders 

1 

How effective in supporting the quality and style of HE in 
FE is HEFCE capital funding? 
How HEFCE HE in FE capital funding is used, how it is 
distributed (contrasting consortia, directly and indirectly 
funding provision) and the identification of examples where 
capital funding to FECs has made a significant impact on 
the student experience. 
 

Jean Hall & Jo Owens-Crook 
(University of Central Lancashire 
Partnership Network) 

2 

What is the impact of University Centres on the quality and 
style of HE in FE? 
An opportunity to discuss innovative approaches to 
learning spaces and facilities for those who have been (or 
hope to be) involved in establishing a University Centre. 
 

Martin Brown (University of 
Central Lancashire Campus at 
Burnley) 

3 

What strategies can FECs delivering small to medium 
amounts of HE adopt to ensure the quality and style of 
spaces and resources within the mainstream buildings of 
the college? 
!ƴ ƻǇǇƻǊǘǳƴƛǘȅ ŦƻǊ ǘƘƻǎŜ ŘŜƭƛǾŜǊƛƴƎ I9 ƛƴ C9 ƛƴ Ψƴƻƴ-
ŘŜŘƛŎŀǘŜŘΩ ōǳƛƭŘƛƴƎǎ όƭƛƪŜ ¦ƴƛǾŜǊǎƛǘȅ /ŜƴǘǊŜǎύ ǘƻ ƛŘŜƴǘƛŦȅ 
good practice in creating and supporting spaces and 
resources for HE students. 
 

Lynne Duckworth (University of 
Central Lancashire Partnership 
Network) & Alison Robinson 
(Runshaw College) 

4 

How can universities and colleges ensure that students 
taking the PDU are adequately and equally supported in 
their online learning environments? 
The session will explore how the use of online tools can help 
overcome differences in space and resources for HE in FE 
students in diverse settings. 
 

Carina Buckley, (University of 
Portsmouth Foundation Direct) 

5 

What do work-based HE in FE students need in terms of 
space and resources in their employment setting? 
An opportunity to explore the needs of the growing number 
of WBL students and what level of resources and facilities 
should ideally be available to them in the workplace. 
 

Ken Phillips (University of Central 
Lancashire Partnership Network) 
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The HE in FE experience and culture for staff 

Richard Benefer, David Jenkins, Kathryn McFarlane (Staffordshire University) and  

Emma Reed (Stafford College) 

 

The delivery of university awards in Further Education colleges (FECs) presents opportunities and 
challenges for teaching staff, but not just those working in FE.  This paper outlines these opportunities 
and challenges as identified in research and by current practice. The context for this paper is the work of 
the Staffordshire University Regional Federation (SURF) and other FE/HE partnerships, particularly those 
contributing to the conference on ΨHE in FE Culture and ExperienceΩ held on 30th-31st March 2009 at the 
University of Warwick. This paper considers: 

1. Learning and Teaching 
2. Diversity of Teaching 
3. Teaching Workload 
4. Scholarly Activity, Subject Updating and Professional Development 
5. Reward and Recognition 

Each section concludes with a key question(s) for future practice development in this area that will be 
addressed in conference breakout sessions.  
 
1. Learning and Teaching  

¢ƘŜ ǳƴŘŜǊƭȅƛƴƎ ǇǊƛƴŎƛǇƭŜ ƻŦ ƭŜŀǊƴƛƴƎ ƛƴ I9 ƛǎ ǘƻ ǇǊƻƳƻǘŜ άŘŜŜǇέ ƭŜŀǊƴƛƴƎΣ ŦƻŎǳǎƛƴƎ ƻƴ ǳƴŘŜǊƭȅƛƴƎ 
ƳŜŀƴƛƴƎΣ ǘƘŜƳŜǎΣ ǇǊƛƴŎƛǇƭŜǎ ƻǊ ǎǳŎŎŜǎǎŦǳƭ ŀǇǇƭƛŎŀǘƛƻƴǎ ό.ƛƎƎǎΣ нллоύ ŀƴŘ ƳƛƴƛƳƛǎŜ άǎǳǊŦŀŎŜέ ƭŜŀǊƴƛƴƎ. 
.ƛƎƎǎ ŀǊƎǳŜǎ ǘƘŀǘ ǎǘǳŘŜƴǘǎΩ ŀǇǇǊƻŀŎh to learning is determined by the interaction between context 
(teaching, curriculum, departmental ethos) and individual preference. Students studying HE in FE awards 
with a vocational focus are often mature work-based learners and may have learning styles and 
preferences different from those of younger and more ΨtraditionalΩ I9 ǎǘǳŘŜƴǘǎ ƛƴ ǳƴƛǾŜǊǎƛǘƛŜǎΦ .ƛƎƎǎΩ 
principles of constructive alignment - where learning outcomes, curriculum, teaching / learning activities 
and assessment are aligned to each other - would suggest that teaching styles, the learning environment 
and learning climate of HE should aim to promote deep learning.  Within HE in FE, the needs of diverse 
learners bring an additional dimension to the context of alignment.  
 
Thus teachers of HE in FE face the challenge and opportunity of aligning their teaching styles to address 
the needs of the learners at various levels (see No. 3 Teaching Workloads below).  Burkill, Rodway and 
Stone (2008) classify FE teaching according to its (typically) smaller class sizes, the inclusion of widening 
participation groups and the assessment of specific knowledge in Ψbite-sized chunksΩ.  They contrast this 
with the methods used in HE (particularly the traditional lecture) both as a response to (usually) much 
larger class sizes and as a general preference of teaching staff.  Jones (2006) draws a loose parallel 
between learning at further and higher levels and surface and deep learning (e.g. Ramsden, 1992 in 
Jones, 2006) where ΨtypicalΩ FE teaching (as defined by Burkill et al, 2008) might adequately account for 
surface learning - higher level learners, however, are expected to be self-motivated, independent and 
capable of conceptualising the larger contexts in which specific knowledge resides.  Jones (2006) feels 
that FECs delivering HE in FE must develop an ethos of deep learning for their HE students; the 
implication is that this may conflict with traditional FE teaching and learning cultures. 
 
Historically, with the industry-based legacy of its old Ψtechnical institutionsΩ, FE has tended to prize 
technical knowledge and expertise over an awareness of learning theory (Thompson and Robinson, 
2008).  It is only recently that what is now termed the learning and skills sector has prioritised the 
education and professional development of its own workforce (Lifelong Learning UK (LLUK), 2007).   
 
Within the SURF consortium, there is an attempt to address this issue by the piloting of a Teaching HE in 
FE Short Award, where participants have been encouraged to reflect upon the differences between 
teaching in FE and facilitation in HE (see No. 4 Scholarly Activity, Subject Updating and Professional 
Development below). 
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One of the conference breakout sessions provides an opportunity to debate and discuss 
whether the quality mechanisms of HE in FE help to enhance practice and promote continuous 
improvement.   

 
2. Diversity of Teaching  

Research indicates the challenges for those HE in FE staff who may teach multiple awards at a variety of 
levels.  Jones (2006, p.4) considers this άflitting between suitable pedagogiesέ inherently problematic; 
Young confirms this during interviews with HE in FE staff who identify one of the major challenges as 
άnot having time to adjust approachesέ (2002, p.278). Turner, McKenzie and Stone (2008) found similar 
anxieties as: 
 

ά[ŜŎǘǳǊŜǊǎ ǎǿƛǘŎƘƛƴƎ ōŜǘǿŜŜƴ I9 ŀƴŘ C9 ǘƘǊƻǳƎƘƻǳǘ ǘƘŜ ǿƻǊƪƛƴƎ ǿŜŜƪ ŜȄǇǊŜǎǎŜŘ ŀ ǎŜƴǎŜ ƻŦ 
ōŜƛƴƎ ŀ ΨƧŀŎƪ ƻŦ ŀƭƭ ǘǊŀŘŜǎΩ ŘǳŜ ǘƻ ǘƘŜ ǾŀǊƛŜǘȅ ƻŦ ǊƻƭŜǎ ǘƘŜȅ ǿŜǊŜ ǊŜǉǳƛǊŜŘ ǘƻ ǇŜǊŦƻǊƳΦέ 

 
Young (2002), however, found her respondents react to the diversity of their teaching loads with a 
pragmatic flexibility born of working in the immense volatility of FE; she doubts this is replicated within 
traditional HE contexts.   
 
Burkill et al (2008) found the student-centred approach resulting from varied teaching within FE 
positively extended to HE in FE, particularly at lower levels and within vocationally focussed foundation 
degree programmes.  While some (e.g. Harwood and Harwood, 2004) feel diverse teaching loads prevent 
specialisation within either FE or HE, they may also go some way to counter the sense of isolation 
reported by some HE staff within FECs (e.g. Young, 2002).  HE may not be viewed as the core business of 
an FEC (Harwood and Harwood, 2004), but embedding it across faculties, departments and teams offers 
the possibility of integration in a way that discrete provision may not (Parry, Thompson and Blackie, 
2006).  Burkill et al (2008) allow the possibility that mixed teaching loads have enabled a new and distinct 
form of teaching and learning within HE in FE, in which there is the flexibility to tailor education to the 
needs of specific students and groups.  They further suggest that the varied, interactive teaching 
methods employed by HE in FE staff are precisely those strategies most successful for all HE learners and 
call for increased sharing of best practice between HEIs and FECs. 
 
In a study by the University of Plymouth (Turner et al, 2008), nine FE lecturers teaching on HE awards in 
ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅΩǎ ǇŀǊǘƴŜǊ colleges expressed concerns about the effect of teaching across subject areas 
and levels: 
 

ά²Ƙƛƭǎǘ ǘƘŜ ǇǊƻǇƻǊǘƛƻƴǎ ƻŦ I9 ŀƴŘ C9 ǘŜŀŎƘƛƴƎ ǾŀǊƛŜŘΣ I9 ŀƴŘ C9 ƘŀǾŜ ǾŜǊȅ ŘƛŦŦŜǊŜƴǘ ŀǳŘƛŜƴŎŜǎΣ 
ǘŜŀŎƘƛƴƎ ǎǘȅƭŜǎΣ ǉǳŀƭƛǘȅ ŀǎǎǳǊŀƴŎŜ ǇǊƻǘƻŎƻƭǎ ŀƴŘ ŀǎǎŜǎǎƳŜƴǘ ǊŜƎƛƳŜǎΦ ά  

 
This is corroborated by staff at Burton College (a SURF partner).  In their discussions on the HE in FE 
module delivered at the college, teaching staff have described how they are not only operating at 
different and higher levels but they have to learn and become familiar with the quality regimes of, in 
some cases, three local universities (Derby, Nottingham and Staffordshire). 
 

One of the conference breakout sessions provides an opportunity to debate and discuss 

whether or not teaching HE in FE is any different from teaching FE. 
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3. Teaching Workload  

Discrepancies between teaching hours in traditional HE and HE in FE contexts also generate considerable 
debate (e.g. Harwood and Harwood, 2004; Young, 2002).  Harwood and Harwood (2004) found the staff 
in their survey were teaching approximately 25 hours per week.  This teaching workload limits the time 
available for staff development, as noted by Wendy Jones8 (Deputy Director, Learn Direct) at the 
University of Portsmouth: 
 

ά¢ƘŜ ǇǊŜǎǎǳǊŜǎ ƻƴ ǘƛƳŜ ŦƻǊ ƭŜŎǘǳǊŜǊǎ ǘŜŀŎƘƛƴƎ ƻƴ I9 ŎƻǳǊǎŜǎ ǿƛǘƘƛƴ ŀ C9 ŜƴǾƛǊƻƴƳŜƴǘΧΦΦ ƳŜŀƴǘ 
that very often there is little time left for effective discussion and interaction with colleagues 
working within partner HEIs. It is important that those working in both HE and FE recognise this 
and open up dialogue on wŀȅǎ ƛƴ ǿƘƛŎƘ ǘƘŜȅ Ŏŀƴ ǿƻǊƪ ƳƻǊŜ ŎƭƻǎŜƭȅ ŀƴŘ ŜŦŦŜŎǘƛǾŜƭȅ ǘƻƎŜǘƘŜǊΦέ 

 
Thompson and Robinson (2008, p.168) describe the impact of teaching load on initial teacher training: 
 

ά¢ƘŜǊŜ ƴƻǿ ŀǇǇŜŀǊǎ ǘƻ ōŜ ŀ ŎǳƭǘǳǊŜ ǿƛǘƘƛƴ ǘƘŜ ƭŜŀǊƴƛƴƎ ŀƴŘ ǎƪƛƭƭǎ ǎŜŎǘƻǊ ǘƘŀǘ ǊŜŦǳǎŜǎ to 
acknowledge the importance of training new teachers by providing support in the form of 
ǊŜŘǳŎŜŘ ǘŜŀŎƘƛƴƎ ƘƻǳǊǎΦέ 

 
The University of Central Lancashire (UCLan) recognises that contrasting contracts and terms of 
employment between HE and FE staff present ŀ ǎƛƎƴƛŦƛŎŀƴǘ ŎƘŀƭƭŜƴƎŜΦ !ǘ ¦/[ŀƴΩǎ .ǳǊƴƭŜȅ ŎŀƳǇǳǎΣ ƘŀƭŦ 
the HE provision is to be franchised through the College and the other half directly provided by the 
University, with the two groups of staff (from HE and FE)  working to separate and different conditions of 
service. 
 
In the SURF colleges, FE lecturers typically teach between 600 and 820 hours per year, with an average 
teaching commitment of 25 hours per week.  In comparison, the Academic Workload Framework for 
teaching staff at Staffordshire University (2008, p.2) states that: 
 

άŦƻǊƳŀƭ ǎŎƘŜŘǳƭŜŘ ǘŜŀŎƘƛƴƎ ǊŜǎǇƻƴǎƛōƛƭƛǘƛŜǎ ǎƘƻǳƭŘ ƴƻǘ ŜȄŎŜŜŘ му ƘƻǳǊǎ ƛƴ ŀƴȅ ǿŜŜƪΣ ƻǊ ŀ 
total of 550 hours in the teaching year of each individual lecturerΦέ 

 
In SURF there is no common agreement to determine collectively the teaching hours for college lecturers 
delivering HE;  terms and conditions of service of teaching staff are the responsibility of individual college 
managements, not that of the University.  Validation panels, in approving colleges to deliver University 
awards, may suggest an appropriate amount of staff release time for scholarly activity. However, 
although the University may make such recommendations on the optimum teaching hours for FE staff 
teaching on its awards it has no control over FE staff workloads.  Although lasting solutions to issues of 
teaching workloads and scholarly activity are not readily available within the SURF, colleges have clear 
professional development policies and are increasingly committed to extending these activities to staff 
specifically involved in delivering HE in FE.  
 

One of the conference breakout sessions provides an opportunity to debate and discuss how 
HEIs can work more closely with partner colleges when inequalities in workload lead to 
increasing pressures on those who teach HE in FE. 

 
4. Scholarly Activity, Subject Updating and Professional Development  

Research suggests HE in FE staff feel intensive FE timetabling does not allow sufficient time for subject 
updating, particularly at what are now known as levels 5 and 69 (e.g. Harwood and Harwood, 2004).  A 
need for time dedicated to scholarly activity is also consistently highlighted, but there is little consensus 

                                                           
8 A quote from non published case study material suppluied by partnerships participating in the conference planning. 
9 Using the framework for higher education qualifications in England, Wales and Northern Ireland (FHEQ), 2nd Ed revised (PDF) October 2008. 
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on what exactly this might constitute. There is now a mandatory national requirement for all FE teaching 
staff to hold a teacher training award, gather evidence of continuing professional development and 
become members of the Institute for Learning (IfL) (IfL, 2007), but while the Higher Education Academy 
has an HE in FE enhancement programme to support FE colleges who offer HE awards, there is no 
mandatory requirement for HE in FE lecturers to join the Academy or participate in its activities.  Via the 
Staff and Educational Development Association (SEDA) and the HE academy, there is now an agreed 
framework of professional standards for lecturers in Higher Education.  At Staffordshire, the 
Postgraduate Certificate in Higher and Professional Education (PGCHPE) (which is open to HE in FE 
lecturers in the SURF colleges) is mapped to this framework.  However, HE in FE lecturers can be caught 
between sectors in relation to professional requirements and this may contribute to what Jones (2006) 
cites as a lack of clarity around CPD and scholarly activity.  The ongoing reform of FE is attempting to 
address this through the development of a national programme of continuing professional development 
for all staff in the learning and skills sector (LLUK, 2007).  How this can be applied in an HE in FE context 
has yet to emerge.  As the FE in HE Good Practice guide (HEFCE, 2009, p.164) notes: 
 

άCƻǊ ǇǊƻŦŜǎǎƛƻƴŀƭǎ ŜƴƎŀƎŜŘ ƛƴ ǎƛƎƴƛŦƛŎŀƴǘ ŀƳƻǳƴǘǎ ƻŦ I9 ƛƴ C9Σ ǘƘŜǊŜ ŀǊŜ ǇƻǘŜƴǘƛŀƭ ƛǎǎǳŜǎ 
regarding which of these two frameworks they might align themselves with in order to access 
appropriate professional recognition and development. At the time of writing, work was 
underway by key stakeholders in these sectors in an attempt to synthesise the two approaches to 
ǇǊƻŦŜǎǎƛƻƴŀƭ ǊŜŎƻƎƴƛǘƛƻƴ ŀƴŘ ŘŜǾŜƭƻǇƳŜƴǘ ŀƴŘ ŘŜǾŜƭƻǇ ŀƴ ŀǇǇǊƻǇǊƛŀǘŜ ǿŀȅ ŦƻǊǿŀǊŘΦέ 

 
Harwood and Harwood (2004) found an overwhelming majority of HE in FE respondents view scholarly 
activity, research and subject updating as necessary in maintaining effective teaching and ensuring that 
subject-specific knowledge can be transmitted to students.  They view scholarly activity as a way of 
deepening subject knowledge, rather than contributing to the body of knowledge through original 
research. These findings ǊŜǇƭƛŎŀǘŜ ¸ƻǳƴƎΩǎ ǎǘǳŘȅ which identifies significant differences in professional 
identity between teaching staff in HEIs and FECs.  She found HE in FE staff άmore strongly rooted in 
teachingέ (2002, p.274) than in subject-based disciplines.  Her respondents do not view themselves as 
academics; rather, they see themselves as ΨeducationalistsΩ who άrevealed an underlying identityέ όнллнΣ 
p.274) allowing them to adapt to encompass varying interests and developments. This she views as both 
symptomatic of a turbulent FE environment and also an empowering response to it.  Young also 
acknowledges that University lecturers have the additional pressure of publishing research as a key 
requirement of the job, whereas typically, HE in FE staff do not. 
 
In SURF, several professional development activities are organised centrally, whilst individual University 
faculties run award development days to which staff teaching on these awards in colleges are invited.  
¢ƘŜ ¦ƴƛǾŜǊǎƛǘȅΩǎ /ŜƴǘǊŜ ŦƻǊ tǊƻŦŜǎǎƛƻƴŀƭ 5ŜǾŜƭƻǇƳŜƴǘ ƻŦŦŜǊǎ ŀ мр ŎǊŜŘƛǘ ƳƻŘǳƭŜΣ Teaching HE in FE, 
delivered in the colleges. This award aims to enable participants to address some of the issues raised 
above, for example by fostering reflection on the differences between facilitation in HE and teaching in 
FE. Participants also study key contemporary issues in the two sectors, particularly where such issues 
transcend the FE/HE divide. Innovative assessment methods involve participants contributing to a 
summatively assessed asynchronous discussion forum and developing an e-portfolio reflecting on critical 
incidents in their teaching. The award also provides entry to the Postgraduate Diploma and MA in Higher 
and Professional Education.  
 
At Staffordshire, on University awards delivered by the partner colleges, the University Link Tutor is 
central to the quality assurance of the award, helping to ensure assessment is standardised, providing 
curriculum and professional development to support the delivery of the provision and ensuring college 
ƭŜŎǘǳǊŜǊǎ ŀǊŜ Ŧǳƭƭȅ ŀǿŀǊŜ ƻŦ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅΩǎ ǇǊƻŎŜŘǳǊŜǎΦ10 
 

                                                           
10 The SURF Link Tutor Handbook is available at: http://www.staffs.ac.uk/services/qis/forms/lintuhbk.pdf 

http://www.staffs.ac.uk/services/qis/forms/lintuhbk.pdf
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When approving a new Fd, the award is validated for delivery by all SURF colleges involved in the 
programme development (other SURF colleges may apply for approval at a later date). The staff 
development needs associated with new and existing SURF programmes are likely to be common across 
colleges and there are obvious economies of scale in working with the teams teaching on these awards, 
rather than addressing needs of individual colleges and individual lecturers.  This helps to build strong 
links between the University and the delivery colleges and enables the sharing of good practice across 
the network. 
 
The experiences above are echoed within the UPC partnership. The role and work of academic liaison 
staff is crucial in building connections between staff and communities of staff at FECs and HEIs that are 
jointly responsible for the quality of the student experience (McDermott, Witt and Stone, 2006). 
Supporting communities of academic and support staff has been a key area of investment by the HELP 
CETL (Witt, Stone and McDermott, 2006). UPC has taken forward the collaborative planning and 
organising of staff development through the appointment of a staff development coordinator.  
 

One of the conference breakout sessions provides an opportunity to debate and discuss 
professional development and what is expected of those who deliver and support HE in FE. 

 
5. Staff reward and recognition   

As indicated above, there are significant cultural differences between traditional HE and FE contexts, 
professional identities and teaching and learning practices.  FECs may not be able to replicate the 
traditional HE ethos and environment and indeed may not wish to. However, in partnership with HEIs 
they are well placed to develop a distinctive HE in FE culture in response to the needs of diverse learner 
groups and encompassing the best of both sectors.  There is the opportunity to maximise the unique 
adaptability and experience of a staff, described by Young (2002) and Burkill et al (2008) as a new hybrid 
of HE teachers with not only subject specialism, but also a specialism in HE in FE teaching.  Teachers of 
HE in FE and their colleagues in support services should be recognised and rewarded for their unique 
contribution to the delivery of University awards. 
 
In SURF, all FE lecturers teaching on University awards become Associate Lecturers of the University.  
They are then able to enrol free of charge on University awards, including degrees and post-graduate 
programmes.  Associate Lecturer status also confers access to the library and all electronic resources. 
These measures have helped to develop a highly skilled local cadre of over 200 FE lecturers delivering 
University awards11.   
 
Support staff in SURF colleges have more limited access to library and electronic resources, which is a 
cause for concern.  However, recent developments have contributed to the professional enhancement of 
this group.  For example, the SURF ΨWorking in Post Compulsory Education AwardΩΣ part of a family of 
awards available to professional support staff in schools, post-compulsory education and HE, has 
contributed to continuing professional development (CPD) opportunities for college support staff. 
Through the use of such awards, participants are encouraged to explore the contemporary context in 
which they work, and the competences necessary to be effective within that context.  The newest 
addition is the ΨWorking in Education AwardΩ run by a single college for school-based professional 
support staff.  The awards may lead to a Certificate in CPD that also represents the first 30 credits of a 
Foundation Degree in Professional Support for Education.   
 
In SURF there is a proposal to include staff from the partner colleges ƛƴ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅΩǎ [ŜŀǊƴƛƴƎ and 
Teaching Fellowship scheme.  This will enable the recognition and celebration of excellent achievement 
in teaching and learning in the partner colleges and facilitate improvement in the quality of teaching and 
learning through the dissemination of best practice. Each Fellowship will be for two years and include: a 

                                                           
11 Further details at http://www.staffs.ac.uk/services/qis/surf/surfqa_j.pdf 

http://www.staffs.ac.uk/services/qis/surf/surfqa_j.pdf
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fixed honorarium of £1000 to support the pedagogic development work being undertaken; a re-balanced 
workload amounting to an allowance of 3 hours a week.  
 
Again the experiences above are echoed within the UPC partnership. Supporting HE in FE staff in 
developing their research and scholarly activity has been a key area of investment by the HELP CETL 
(Turner, 2008). Allied to this work has been research into the evolving professional identity of these staff 
(Turner et al, 2008).  
 

One of the conference breakout sessions provides an opportunity to debate and discuss: 
- should staff delivering and supporting HE in FE should  be given special recognition for 

their success 
- whether HE in FE teachers have a distinctive professional identity. 

 
Conclusion  

The issues outlined above (along with those from other papers at this conference) highlight the 
complexity and rapidly evolving nature of the HE in FE environment. Not least of the challenges for HE in 
FE staff is the number of relationships that need to be maintained in order to: deliver a high quality 
student experience; meet the regulatory requirements of the sector; meet the expectations of partners, 
funding bodies and employers; and take advantage of the wide variety of support and advice available.  
 
Given this context, it is not surprising that HE in FE academic and support staff professionals are evolving 
a hybrid sense of their own professional identity. To undertake their work effectively HE in FE, academic 
and support staff professionals in the colleges need the space, freedom and infrastructure to work with 
each other and relevant collaborators across partnerships and on the wider national HE stage. If the wide 
range of HE in FE stakeholders want their expectations met and their support appreciated, then they 
need to listen to these professionals and recognise the value of the contribution they make. 
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Breakout Sessions: The HE in FE experience and culture for staff 

Note: All sessions will discuss a question for approximately 35 minutes during which the group will agree on five 

responses to be reported back to a short plenary session of 20 minutes in the Arts Centre Cinema 
 

No Session title and brief details Session leaders 

1 
Is teaching HE in FE any different from teaching FE? 
Pedagogical issues for FE lecturers teaching on HE 
courses in FECs. 

Phil Bentley (Shrewsbury College) 
Prof. Mark Stiles 
(Staffordshire University) 

2 

Do the quality mechanisms of HE in FE help to enhance 
practice and promote continuous improvement? 
HE quality systems, QAA, Ofsted, IQER and their 
effectiveness. 
 

Rowena Beighton-Dykes & 
Christopher Gray 
(Staffordshire University) 

3 

Does a teacher of HE in FE have a distinctive 
professional identity? 
Professional identity with reference to the Institute for 
Learning and the HE Academy.   

Emma Reed (Stafford College) 
Richard Benefer 
(Staffordshire University Regional 
Federation) 

4 

In terms of professional development, what is expected 
of those who deliver and support HE in FE? 
Subject updating, scholarly activity and training for 
those teaching and supporting HE in FE. 

 

Alison Churchill (South Staffordshire 
College) 
Kathryn McFarlane 
(Staffordshire University) 

5 

Should staff delivering and supporting HE in FE be given 
special recognition for their success? 
 

Gerard Larkin (Burton College) 
David Jenkins 
(Staffordshire University Regional 
Federation)  
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The HE in FE experience and culture for students 
 

Denise Robinson and Penny Noel (University of Huddersfield) 
 

¢ƘŜ I9C/9 ƎǳƛŘŜ  ΨSupporting Higher Education in Further Education Colleges - policy, practice and 
ǇǊƻǎǇŜŎǘǎΩ (2009) offers an overview of the wide ranging issues associated with the student experience 
of higher education (HE) in further education (FE) often, including: 
¶ Student representation; including QA and student representation 
¶ The HE versus FE culture; strengths and weaknesses; students moving into HE from FE; the 

independent learner 
¶ Student support issues; finance; students with disabilities 
¶ Students and CPD; the lifelong learning experience of HE in FE. 

This paper will focus on issues of student diversity; however the conference breakout sessions will offer 
an opportunity to explore many of these and other issues in more detail. 
 
Student Diversity 

Paul Ramsden introduces his paper on the future of higher education and teaching and the student 
experience, as follows: 
 
άhǾŜǊ ǘƘŜ Ǉŀǎǘ ǘǿŜƴǘȅ ȅŜŀǊǎ ƻǳǊ ǎǘǳŘŜƴǘ ǇƻǇǳƭŀǘƛƻƴ Ƙŀǎ ōecome large and diverse. The idea of a single 
ŜȄǇŜǊƛŜƴŎŜ ƻǊ ǎŜǘ ƻŦ ŜȄǇŜŎǘŀǘƛƻƴǎ Ƙŀǎ ƴƻ ƳŜŀƴƛƴƎ Χ [ŀǊƎŜ ƴǳƳōŜǊǎ ƻŦ ǎǘǳŘŜƴǘǎ ǿƻǊƪ ƭƻƴƎ ƘƻǳǊǎ ƛƴ 
paid jobs, study off-ŎŀƳǇǳǎ ƻǊ ƛƴ ǘƘŜ ǿƻǊƪǇƭŀŎŜ Χ ! ƎǊŜŀǘŜǊ ǾŀǊƛŜǘȅ ƻŦ ǘȅǇŜǎ ƻŦ ǎǘǳŘŜƴǘǎ Ƙŀǎ ƛƴŜǾƛǘŀōƭȅ 
increased the range of expectations ς students with caring responsibilities, students who are less well 
ǇǊŜǇŀǊŜŘ ŀŎŀŘŜƳƛŎŀƭƭȅΣ ƭŜǎǎ ŀōƭŜΣ ƻǊ ƭŜǎǎ ƛƴŘŜǇŜƴŘŜƴǘ ŀǎ ƭŜŀǊƴŜǊǎ Χέ 

(Ramsden 2008, pp. 2-3) 
 
Diversity within the higher education student population, to which attention is drawn here, is perhaps 
most marked in the further education sector. FE has shown itself effective in supporting the widening 
participation agenda, making HE accessible in terms of local and flexible provision; where the άƴƻƴ-
traditional studentǎ ƻŦ ǘƘŜ ǿƛŘŜǊ I9 ǎŜŎǘƻǊέ have been described ŀǎ άǘƘŜ ǘǊŀŘƛǘƛƻƴŀƭ ǎǘǳŘŜƴǘǎ ƻŦ ǘƘŜ C9 
ǎŜŎǘƻǊέ όCristofoli and Watts, 2006, p. 62).  
 
Each of the sections that comprise this paper has as its focus, students from one of two major HE in FE 
programme types; each section drawing attention to an aspect of student diversity: 

1. Initial teacher training (ITT) - providing an analysis of recent change in the diversity profile of 
initial teacher training cohorts, with specific reference to the diversity of teaching practice 
context. 

2. Foundation Degree provision - highlighting diversity of student motivation, experience and 
self-perception. 

 
 
1. An illustrative HE in FE student cohort profile: Post-compulsory education and training (PCET) 

initial teacher training (ITT) trainees 
 
Introduction 

In 2006-07, over 19,000 FE college staff were enrolled on HE level teaching qualifications (LLUK, 2008), in 
addition to significant numbers of teachers from the wider sector. The reform of ITT involving the 
requirement that teachers across the learning and skills sector (LSS) should be appropriately qualified, 
has had an impact upon a specific group of HE in FE students (referred to hereafter as trainees) and upon 
those who teach them. A consequence of ITT reform has been a change in the profile of the in-service 
trainees entering PCET teacher-training. Currently, the vast majority of all but the most recently 
appointed FE college staff are qualified to teach. LLUK data shows that in 2006-07 89.9% of full-time FE 
teachers were already qualified or enrolled on a teaching qualification (LLUK, 2008). However, workforce 
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data relating to both adult and community learning (ACL) and to work-based learning (WBL) is less clear 
(Jones, 2007; Pye Tait, 2007). Of note, data for WBL indicates that almost 50% of the workforce does not 
have a teaching qualification. The collection and analysis of University of Huddersfield Consortium PCET 
data, for the three years 2005-06 to 2007-08, was undertaken in order to identify the specific nature of 
change in trainee profiles. As the Consortium is the largest provider of courses leading to professional 
awards for teachers in the LSS, involving a partnership of 30 further and higher education institutions, it 
is likely that the findings from the analysis reported here would also be identified elsewhere. 
 
Analysis of data and discussion 

Categories of information required on the University part-time in-service Cert Ed/PGCE course 
application form were examined for the years 2005-06, 2006-07 and 2007-08. Data from 2,737 forms 
was entered, interpreted and analysed using the SPSS software package. Although an initial analysis 
revealed that data for many PGCE trainees for the year 2005-06 was missing, the actual numbers of both 
Cert Ed and PGCE trainees involved allowed for a robust analysis of emerging trends.  

Changes in the diversity profile of Consortium trainees over the three-year period can be summarised as 
follows. The trainee cohort now includes many more younger people. The gender balance of trainees has 
remained relatively constant, with women continuing to outnumber men. This reflects the fact that 
women predominate in all the largest teaching specialisms. More trainees are now declaring a disability 
and this may indicate a lessening of anxiety about doing so. The proportion of Black and minority ethnic 
(BME) trainees has increased. It is worthy of note that during a period of much focused equality and 
diversity activity within the Consortium, the diversity profile of Consortium trainees is gradually 
improving in important regards (Noel, 2008). 

There has been a significant year on year increase in the proportion of younger and less experienced 
trainees. In 2007-08 about a quarter of all trainees were in the youngest age group. In the same year 
around a quarter had less ǘƘŀƴ ƻƴŜ ȅŜŀǊΩǎ ǘŜŀŎƘƛƴƎ ŜȄǇŜǊƛŜƴŎŜΦ .ȅ ŎƻƳǇŀǊƛǎƻƴΣ ŀƴ ŜȄŀƳƛƴŀǘƛƻƴ ƻŦ Řŀǘŀ 
for five years earlier, collected in the context of research into retention and achievement, indicates the 
scale of change. Then the proportion of similarly inexperienced trainees was just over 4%; a sizeable 
difference. Very inexperienced trainees are likely to have training needs not too dissimilar to those of 
pre-service trainees. However, the analysis also reveals that significant numbers of more experienced 
and older trainees are still enrolling on ITT programmes. This is unsurprising in view of the data relating 
to progress towards a qualified lifelong learning teaching workforce, as the indications are that large 
numbers of staff outside FE colleges, particularly those working in WBL, remain unqualified; along with a 
smaller number from FE colleges. The approach to be adopted by mentors (Robinson, 2005) and the 
management of the (undifferentiated) requirement for eight teaching observations are both issues that 
are increasingly likely to require sensitivity in relation to working with the most experienced, and 
possibly reluctant trainees ς studying alongside their very inexperienced colleagues.  

There has been a shift in the balance of trainees away from FE colleges, with over half the overall 2007-
08 cohort working elsewhere, for example, for local authorities, for private training providers, within the 
context of health and nursing and others. This represents a decrease of over 20% in FE college trainee 
numbers from the time of Consortium research undertaken during 2003-04 into retention and 
achievement. The earlier research established that trainees who were not working in an FE college, or for 
any other education and/or training employer were almost twice as likely to consider course withdrawal 
as those from FE (Noel, 2004). The shift in balance away from FE college trainees identified through the 
ŎǳǊǊŜƴǘ ŀƴŀƭȅǎƛǎ ƳŜŀƴǎ ǘƘŀǘ ƛǘ ǊŜƳŀƛƴǎ ŜǎǎŜƴǘƛŀƭ ǘƘŀǘ ǘƘŜ ŎǳǊǊƛŎǳƭǳƳ ƛǎ ƴƻǘ ŜȄǇŜǊƛŜƴŎŜŘ ŀǎ ƻǾŜǊƭȅ ΨC9 
college-ŎŜƴǘǊƛŎΩΦ ¢ƘŜ ŘƻƳƛƴŀƴŎŜ of non-FE trainees is likely to continue for some time, and has 
ƛƳǇƭƛŎŀǘƛƻƴǎ ŦƻǊ ƳŜƴǘƻǊƛƴƎΦ hŦǎǘŜŘ Ƙŀǎ ŦƻǳƴŘ ǘƘŀǘ ΨǇǊƻǾƛǎƛƻƴ ƻŦ ŜŦŦŜŎǘƛǾŜ ǎǳǇǇƻǊǘ ŀƴŘ ŘŜǾŜƭƻǇƳŜƴǘ ŦƻǊ 
subject specialisms, through mentoring, continued to challenge both providers and employeǊǎΦ άThis was 
ŀ ǇŀǊǘƛŎǳƭŀǊ ƛǎǎǳŜ ŦƻǊ ǘǊŀƛƴŜŜǎ ǿƻǊƪƛƴƎ ƻǳǘǎƛŘŜ ŀ ŦǳǊǘƘŜǊ ŜŘǳŎŀǘƛƻƴ ŎƻƭƭŜƎŜ ǎŜǘǘƛƴƎέ (Ofsted, 2008, p.11) 
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(author emphasis). The Associate Online e-mentoring system12, an online community which provides 
subject specialist support to teachers and trainee teachers is designed as a supplement to the usual 
assignment of mentors, has the potential to address this issue as follows: 

ά!ŘŘƛǘƛƻƴŀƭƭȅ ǘƘƻǳƎƘΣ ŀƴ e-Mentor can be available through Associate Online.  This would be 
appropriate, for example, whŜǊŜ ŀ ǘǊŀƛƴŜŜΩǎ ǿƻǊƪ ƻǊ ǇƭŀŎŜƳŜƴǘ ǎƛǘǳŀǘƛƻƴ ŘƻŜǎ ƴƻǘ ŀƭƭƻǿ ǘƘŜƳ ǘƻ 
benefit from face-to-ŦŀŎŜ ƳŜƴǘƻǊƛƴƎ ǿƛǘƘ ŀ ǘǳǘƻǊ ǿƘƻ ǎƘŀǊŜǎ ǘƘŜ ǎŀƳŜ ǎǇŜŎƛŀƭƛǎƳέ  

(ASSOCiate Online 2008, p.1) 

The system allows for a matching by sub-specialism, by level of teaching and importantly, by professional 
practice setting.13  

It is clear that in the delivery of ITT for the lifelong learning sector, increasingly, one size will not 
comfortably fit all. Within teacher education much emphasis is placed upon the importance of 
differentiation in regard to trainee practice. The changing trainee profile requires that teacher educators 
themselves unambiguously model such an approach and, in relation to teacher education for the sector, 
differentiation must address context. Trainees achievinƎ ǘƘŜ ǘŜŀŎƘƛƴƎ ǉǳŀƭƛŦƛŎŀǘƛƻƴ ŀǊŜ ΨōŀŘƎŜŘΩ ǘƻ ǘŜŀŎƘ 
ŀŎǊƻǎǎ ǘƘŜ ǎŜŎǘƻǊΤ ƘƻǿŜǾŜǊ ŀǎ hŦǎǘŜŘ Ƙŀǎ ŦƻǳƴŘΣ ǘǊŀƛƴŜŜǎ ŀǊŜ άƴƻǘ ǎǳŦŦƛŎƛŜƴǘƭȅ ŜȄǇƻǎŜŘ ǘƻ ǘƘŜ ōǊŜŀŘǘƘ 
and range of learners in the post-compulsory sector in either their teaching practice or through the 
taǳƎƘǘ ŎƻǳǊǎŜǎέ όhŦǎǘŜŘΣ нллуΣ ǇΦсύΦ ²Ƙƛƭǎǘ ƛǘ ƛǎ ŘƛŦŦƛŎǳƭǘ ǘƻ ŜƴǾƛǎŀƎŜ Ƙƻǿ ƛƴ-service trainees who work 
full-time in one particular professional practice setting might have meaningful direct exposure in terms 
of teaching in another, diversity of context within the classroom is a valuable resource to be tapped. 
hŦǎǘŜŘ ǎǳƎƎŜǎǘǎ ǘƘŀǘ ƻƴŜ ǿŀȅ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ǘƘŜƻǊȅ ǊŜƳŀƛƴǎ ǊŜƭŜǾŀƴǘ ƛǎ ǘƘǊƻǳƎƘ ǘƘŜ άǎƪƛƭŦǳƭ ǳǎŜ ƻŦ ǘƘŜ 
ǘǊŀƛƴŜŜǎΩ ƻǿƴ ŜȄǇŜǊƛŜƴŎŜ ŀƴŘ ŜȄǇŜǊǘƛǎŜέ όнллуΣ ǇΦмоύΦ wŜƎǳƭŀǊ ŘƛǎŎǳǎǎƛƻƴ ƻŦ ǘƘƛǎ ƴŀǘǳǊŜ ŎŀǊŜŦǳƭƭȅ 
structured as part of planned class activity, could support the development of trainee understanding of 
the varying contexts which make up the sector, and moreover may be of particular benefit to more 
inexperienced trainees. The strategy might be productivŜƭȅ ƭƛƴƪŜŘ ǘƻ ǘƘŜ ǳǎŜ ƻŦ ΨƳƻŘŜƭƭƛƴƎΩ ǘŜŎƘƴƛǉǳŜǎΦ 
For example, Lunenberg, Korthagen and Swennen (2007), describe how the teacher educator might 
ǇǊƻƎǊŜǎǎ ŦǊƻƳ ǘƘŜ ƛƳǇƭƛŎƛǘ ƳƻŘŜƭƭƛƴƎ ƛƴǾƻƭǾŜŘ ƛƴ ǘƘŜ ΨǘŜŀŎƘ ŀǎ ȅƻǳ ǇǊŜŀŎƘΩ ŀǇǇǊƻŀŎƘ ǘƻ ŀ ƳƻǊŜ ŜȄǇƭƛŎƛǘ 
form of moŘŜƭƭƛƴƎ ǿƘƛŎƘ ƛƴŎƭǳŘŜǎ ŦŀŎƛƭƛǘŀǘƛƴƎ ǘƘŜ ǘǊŀƴǎƭŀǘƛƻƴ ǘƻ ǘƘŜ ǘǊŀƛƴŜŜǎΩ ƻǿƴ ǾŀǊƛŜŘ ǇǊŀŎǘƛŎŜǎΦ 
Additionally, the identification, development and promotion of case study and other material relating to 
different teaching and training contexts throughout the sector would be useful. 
 
There has been a yearly increase in the numbers of trainees with entry qualifications at level two (L2) or 
above in English, literacy and/or communications, and in maths and/or numeracy. However there remain 
sizeable proportions withouǘΦ ¢ƘŜ ƛƴƛǘƛŀƭ ŀǎǎŜǎǎƳŜƴǘ ƻŦ ǘǊŀƛƴŜŜǎ ƭƛƴƪŜŘ ǘƻ ΨŜǎǘŀōƭƛǎƘŜŘ ǊŜŦŜǊǊŀƭ ǎȅǎǘŜƳǎ ǘƻ 
ŀǇǇǊƻǇǊƛŀǘŜ ƭƛǘŜǊŀŎȅ ŀƴŘ ƴǳƳŜǊŀŎȅ ǎǳǇǇƻǊǘ ǿƘŜǊŜ ƴŜŜŘŜŘΩΣ ǎǇŜŎƛŦƛŜŘ ƛƴ ǘƘŜ ǊŜŎŜƴǘ Ǉƻǎƛǘƛƻƴ ǎǘŀǘŜƳŜƴǘ ƻŦ 
DUIS, IfL, SVUK and LLUK (2008) will remain key. 
 
Wider discussion of these findings 

Views about the impact of these findings were sought from a large group of teacher educators, human 
resource (HR) and other managers from the FE sector in the North of England during the course of a 
recent Huddersfield Centre for Excellence in ¢ŜŀŎƘŜǊ ¢ǊŀƛƴƛƴƎ όI¦5/9¢¢ύ ŜǾŜƴǘ ΨProfessional Formation 
ŀƴŘ /t5ΩΦ Thirty seven delegates submitted detailed written feedback which has yet to be subjected to 
analysis. However a selection of their points in relation to addressing the challenges identified are 
provided below14. 

                                                           
12 ASSOCiate Online is a specialist online community designed as a flexible means of supporting delivery of any ITT course (in-service or pre-

service). - http://associate.hud.ac.uk/  
13

 A HELP CETL award holderôs project examined mentoring processes within Foundation Degrees at Cornwall College, which also resulted in 

amendments to take account of óthe different background and experience of the studentsô (my italics) (Turner, 2006) 
14 An indication of the role of the author of each quote is given, with identifying information removed. 

http://associate.hud.ac.uk/
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- Ensure there is a wider group of staff available to support and deliver on programmes ς sufficient and 
ǊŜƭŜǾŀƴǘ ŜȄǇŜǊƛŜƴŎŜ ŀŎǊƻǎǎ ǘƘŜ ǎŜŎǘƻǊ Χ 9ƴƎŀƎŜ ŀ ǊŀƴƎŜ ƻŦ ōŀŎƪƎǊƻǳƴŘǎ ƛƴ ƳŜƴǘƻǊǎƘƛǇ ǿƻǊƪ όDirector 
of Curriculum). 

- Peer observation programme to include opportunities for more diverse range of courses in terms of 
level and context (Staff Development). 

- In relation to literacy and numeracy qualifications ς ensuring that all staff undertake these on 
appointment ς if not qualified to this level (HR). 

- LƴŎƭǳŘŜ άƭŜŀǊƴƛƴƎ ŎǳƭǘǳǊŜǎέ ŀǎ ŀƴ ƛƳǇƻǊǘŀƴǘ ŀǎǇŜŎǘ ƻŦ ¸ŜŀǊ н ƻŦ ǘƘŜ tD/9κ/ŜǊǘ 9Ř (Teacher Trainer) 

- Information from HR must be fed back to the training teams to enable possible gaps in training to be 
addressed (HR). 

- Finding ways to overcome tǊŀƛƴŜŜǎΩ ǎŜƭŦ-perceptions ς ŜΦƎΦ LΩƳ ƴƻǘ ŀŎŀŘŜƳƛŎΣ L ŎŀƴΩǘ Řƻ ŀŎŀŘŜƳƛŎ 
work (Lecturer PGCE/Cert Ed). 

- Recruitment to be crystal clear about expectations, requirements, support available (Lecturer 
PGCE/Cert Ed). 

- Χ ƛǘ ƛǎ ŜǎǎŜƴǘƛŀƭ ŦƻǊ ².[ ǘǊŀƛƴŜǊǎ ǘƻ ōŜ ǎǳǇǇƻrted and valued (Centre Manager, ITT). 

- Χ ǎƻƳŜ ǾƻŎŀǘƛƻƴŀƭ ǘǳǘƻǊǎ ǿƘƻ ƘŀǾŜ [о ŀǎ ƘƛƎƘŜǎǘ ǉǳŀƭƛŦƛŎŀǘƛƻƴΣ ǿƘƻ Ƴŀȅ ŦƛƴŘ [р ŎƻƴǘŜƴǘ ƻŦ ŎǳǊǊŜƴǘ 
5ƛǇƭƻƳŀ ŘƛŦŦƛŎǳƭǘΦ ²ƻǳƭŘ ŀ ōǊƛŘƎƛƴƎ ŎƻǳǊǎŜ ōŜ ǳǎŜŦǳƭ ΧΚ (Staff Development). 

- I have concerns around ensuring all of our staff have the appropriate skills to be able to participate in 
and be successful in the education programmes (Learning and Development Manager). 

- Curriculum content will need to change to reflect the changing trainee profile (Centre Manager ς ITT). 

- I would like to offer trainees experience beyond the ones they naturally access, in particular the 
challenges of offender learning, Family Learning and blended learning (Adult Education ς Quality 
Improvement and Staff Development). 

- Need an understanding of a wide range of LLS roles ς perhaps work-shadowing etc? (ITT 
Trainer/Educator). 

- Change and development with regard to the curriculum ς so that it is not so centred around the FE 
college (Tutor PGCE/Cert ED). 

 

Next Steps 

Further research of a qualitative nature would be of value in order to supplement the data analysis 
outlined here. The research aim would be to identify the ways that provision is perceived and 
experienced by the diverse people who make up the trainee cohorts that teacher educators are 
increasingly likely to encounter, in order to ensure that training meets their needs.  

Other key challenges associated with this work include: 

¶ Comprehensive initial assessment linked to established referral systems of appropriate and 
effective literacy, numeracy and academic writing skills support;  

¶ The identification and training of appropriate Associate Online e-mentors from the professional 
practice settings that comprise the learning and skills sector;  

¶ The development, promotion and sharing of case study and other teaching and learning material 
that relates to different teaching and training contexts throughout the sector. 
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2. {ǘǳŘŜƴǘǎΩ ǇŜǊŎŜǇǘƛƻƴΣ ŜȄǇŜǊƛŜƴŎŜ ŀƴŘ ǇŜǊŎŜƛǾŜŘ ǾŀƭǳŜ ƻŦ CƻǳƴŘŀǘƛƻƴ 5ŜƎǊŜŜǎ 
 
This section of the paper looks at the growing number of Foundation Degree students that are now often 
regarded as a mainstay in the provision of HE in FE.  It relates to the earlier sections in demonstrating the 
diversity of HE in FE students and poses the challenge that, despite our commitment to diversity, recent 
developments of HE in FE, directly or indirectly contribute to the maintenance of a (perceived) lower 
status route (Copland, 2008).  In particular, does the structuring of HE result in an age division that limits 
rather than emancipates students? 
 
The latest figures show that in 2007-08 there were around 72,000 Foundation Degree students, with 25% 
already having an HE qualification. Therefore this HE qualification is attracting students from a broader 
background than the traditional A levels qualification entry route. The majority were full-time students 
and tended to be based in health, education, art and design/creative and cultural studies (Longhurst, 
2008, p.4).  Only a third of the partςtime students were receiving financial support for their tuition fees.  
Slightly more than half were female (57%) and their average salaries apart from male qualifiers after part 
ǘƛƳŜ ŎƻǳǊǎŜǎΣ ǿŜǊŜ ǊŜƭŀǘƛǾŜƭȅ ƭƻǿΣ ά¢ƘŜ ƳŜŘƛŀƴ ǇǊƻ Ǌŀǘŀ ǎŀƭŀǊȅ ǿŀǎ ǘȅǇƛŎŀƭƭȅ ϻмрΣллл ǇŜǊ ȅŜŀǊ ŦƻǊ Ŧǳƭƭ-
time male and both full and part-time female ǉǳŀƭƛŦƛŜǊǎΦέ όI9C/9Σ нллу ǇΦпύΦ  
 
Teaching HE in FE students is not new for FE and some FE lecturers will already have had some 
experience of teaching HE. However, the proportion of HE students in FE, a barometer of widening 
participation in the HE experience, has stabilised at around 11% over the last few years. Indeed, 
according to a recent HEFCE report, the numbers may be in decline (HEFCE, 2006).  So, the Foundation 
Degree student and their projected growth to 97,000 by 2010 (HEFCE, 2008), may be regarded as key 
ƭȅƴŎƘǇƛƴ ƛƴ ǘƘŜ DƻǾŜǊƴƳŜƴǘΩǎ ǇƻƭƛŎȅ ƻōƧŜŎǘƛǾŜ ƻŦ ǿƛŘŜƴƛƴƎ ǇŀǊǘƛŎƛǇŀǘƛƻƴ ŀƴŘ ǳǇ-skilling the population to 
meet the twin demands of a high-skill economy and improving access to HE. 
 
However, until recently the perceptions of those students who are presently experiencing Foundation 
Degree studies are presently under researched. A number of projects are now underway and reports of 
work in 2008, commissioned by Foundation Degree Forward (FDF) can be found on their website 
(www.fdf.ac.uk)15 A research conference was held with the HE Academy in July 2008 to report on these 
and other research findings.  Smaller project reports are appearing such as that undertaken at Liverpool 
John Moores University (Pike, 2008).   Thus, we are beginning to build a picture of HE in FE student 
perceptions of their experience. Such perceptions of students are of critical importance to widening 
participation objectives; if we are to increase the numbers of such students, we must respond to their 
voice. 
 

άDebates about widening participation and higher education often lack much consideration of 
the experiences of those directly involved ς ǘƘŜ ǎǘǳŘŜƴǘǎέ (Copland, 2008, p.3) 

Given the range of students undertaking Foundation Degrees and their focus on vocational opportunities 
and routes (rather than traditional academic subjects), they provide a suitable vehicle through which we 
can explore student profiles in relation to widening participation. 
 
Interviews with Foundation Degree Students  

A series of interviews and focus groups were undertaken in 2007 as part of doctoral studies16, of a 
number of Foundation Degree students on a range of different Foundation Degree courses; Early Years, 
Design and Creative Industry, Floristry, Learning Support and Land Industry were the main constituents 
of the groups and individual participants. The students were based across a range of northern colleges, 

                                                           
15 - Impact of Foundation Degrees on the Student Experience by Foundation Direct at the University of Portsmouth 
  - Impact of Foundation Degrees on Students and the Workplace by the Centre for Higher Education Research and Information  

at the Open University & the Learning and Skills Network  
16 Work undertaken by Denise Robinson towards her doctorate. 
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although the courses were not necessarily validated or associated with one specific partnership.  Thus, 
the analysis is not related to one partnership only.   
 
¢ƘŜ ŦƻŎǳǎ ƻŦ ǘƘŜ ǉǳŜǎǘƛƻƴǎ ǿŀǎ ǘƻ ǇǊƻōŜ ǎǘǳŘŜƴǘǎΩ ǇŜǊŎŜǇǘƛƻƴǎ ƻŦ ǘƘŜƛǊ ƳƻǘƛǾŀǘƛƻƴ ŦƻǊ ƧƻƛƴƛƴƎ ǘƘŜ ŎƻǳǊǎŜΣ 
their experience, their self-perception as they moved from FE into HE and how they valued their study in 
relation to their work.  As the majority of the students were part-time, this latter question was 
particularly pertinent; did the students see the acquisition of a Foundation Degree as a valuable addition 
to their vocational skills and knowledge?  Their perception of the benefit of education generally and the 
location of their studies was also probed.  Their understanding of their HE partnership, of HE in FE and 
student debt was also discussed but will not be included in this account. 
 
Elements of the profile of the students reflect that identified in research undertaken by Nelson (2006) 
and in that commissioned by FDF (2008b).  The students on the full-time courses were predominantly 
male and under 25, whilst those on the part-time courses were mainly female, older and more likely to 
have vocational rather than academic qualifications at entry. These features became part of other 
defining characteristics between the two groups of students.   
 
Student perceptions of the role and purpose of a Foundation Degree 
The vast majority of all students valued the course and appreciated its value in relation to their work or 
potential work.  This was unanimous in the younger, full-time (FT) students: 

- ²ŜƭƭΣ ŎŜǊǘŀƛƴ Ƨƻōǎ ǊŜǉǳƛǊŜ ώƭƛƪŜϐ CƻǳƴŘŀǘƛƻƴ 5ŜƎǊŜŜ ǘƻ ƎŜǘ ȅƻǳǊ ƧƻōΣ ǎƻΧ (FT) 
- Higher paid job (FT) 

 
The older, part-time (PT) students also appreciated the opportunities that the Foundation Degree 
offered: 

- To better our career, to get a career (PT) 
- ΧƛǘΩǎ ŎŜǊǘŀƛƴƭȅ ǿƘŀǘ ǿŜ ƴŜŜŘ ƛƴ ǘƘŜ ǿƻǊƪǇƭŀŎŜ (PT) 

 
But there were doubts as to whether a degree was necessary with a note of some scepticism and 
evidence of some understanding of credentialism: 

- I just wanted to do like a little course on floristry and that but I was talked into doing a 
degree (PT) 

- ΧȅƻǳΩǊŜ ƎƻƛƴƎ ǘƻ ƴŜŜŘ ǘƘŜ ƘƻƴƻǳǊǎ ƛƴ ŀƴƻǘƘŜǊ ŦŜǿ ȅŜŀǊǎΦ  ¢ƘŜƴ ŀŦǘŜǊ ǘƘŀǘ ǘƘŜȅΩƭƭ ƛƴǘǊƻŘǳŎŜ 
something else no doubt. (PT) 

- L Ƴǳǎǘ ŀŘƳƛǘ L Řƻ ǉǳŜǎǘƛƻƴ ǎƻƳŜǘƛƳŜǎΧ(PT) 
 
However, the same students often identified the benefits of the course and education per se: 

- But I also enjoy, I discovered I did enjoy, I do enjoy the course (PT) 
- L ǘƘƛƴƪ ƛǘ ƻǇŜƴǎ ȅƻǳǊ ŜȅŜǎ ŀ ƭƛǘǘƭŜ ōƛǘ ƳƻǊŜ ŀƴŘ ȅƻǳ ƭƻƻƪ ƛƴǘƻ ǘƘƛƴƎǎ ǿƘƛŎƘ ȅƻǳ ǿƻǳƭŘƴΩǘ ƘŀǾŜ 

looked into before (PT) 
  
Their self perception, in the main, became much more confident, as identified by the students: 

- ΧǿŜ ŀǊŜ ƛƴǘŜƭƭƛƎŜƴǘ ǿƻƳŜƴ ŀƴŘ ǿŜ Ŏan do this (PT) 
- LΩƳ ƻǳǘ ŀƴŘ LΩƳ ƭŜŀǊƴƛƴƎ (PT) 
- ΧƛǘΩǎ ώŀ ŘŜƎǊŜŜϐ ǎƻƳŜǘƘƛƴƎ ǘƘŀǘ ȅƻǳ ƴŜǾŜǊ ǘƘƻǳƎƘǘ ȅƻǳ ǿƻǳƭŘ ƘŀǾŜ ǘƘŜƴ ƛǘ ƛǎ ǾŜǊȅ ƛƳǇƻǊǘŀƴǘ 

(PT) 
 

Although some may still have doubts: 
- No, [I am] still a housewife (PT) 
- LΩƳ ƛƴ Ƴȅ рлΩǎ  ŀƴŘ LΩƳ ƻƭŘ ŀƴŘ L Ŏƭŀǎǎ ƳȅǎŜƭŦ ŀǎ ǘƘŜ ƻƭŘ ǎŎƘƻƻƭ ŀƴŘ L ŘƻƴΩǘ ƭƛƪŜ ŎƘŀƴƎŜ ǾŜǊȅ 

much (PT) 
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The younger, full-time students expressed fewer doubts and were also aware of the benefits that a 
higher education offered: 

- ΧƎŜǘ ŀ ǉǳŀƭƛŦƛŎŀǘƛƻƴ ŀƴŘ ŦǳǊǘƘŜǊ ŀ ŎŀǊŜŜǊ (FT) 
- ΧƛǘΩǎ ŀōƻǳǘ ŘŜǾŜƭƻǇƛƴƎ you as a person (FT) 
- Χȅƻǳ ŎƻƳŜ ǎƻƳŜǿƘŜǊŜ ƭƛƪŜ ǘƘƛǎ ŀƴŘ ȅƻǳ ŀǇǇǊŜŎƛŀǘŜ ƻǘƘŜǊ ǇŜƻǇƭŜΩǎ ƛŘŜŀǎ (FT) 

 
Both categories of students were aware of the difference between a degree and a Foundation Degree 
and that the partnership with a university did not give them the same prestige as undertaking the degree 
at the HE location itself: 

- ΧǘƘŜȅ ǿƻǳƭŘ ƭƻƻƪ ŀǘ ŀ Ŧǳƭƭ ŘŜƎǊŜŜ ǿƛǘƘ ŀ CƻǳƴŘŀǘƛƻƴ 5ŜƎǊŜŜ ƭƻǿŜǊ ǘƘŀƴ ŀ Ŧǳƭƭ ŘŜƎǊŜŜ ōŜŎŀǳǎŜ 
obviously it is. (PT) 

- LŦ L ŘƛŘ ǎŀȅ Ȅ ǳƴƛǾŜǊǎƛǘȅ ƻǊ ŀ ǳƴƛǾŜǊǎƛǘȅ ǎƻƳŜǿƘŜǊŜ LΩŘ ŦŜŜƭ ŀ ƭƻǘ ƘƛƎher. (FT) 
 
A key challenge is that the categorisation of provision that offers greater flexibility to students through 
the offer of part-time courses, paradoxically, results in a restricting of opportunities in the post HE jobs 
market. 
 
From the brief account above the issue of age differentiation and the perception of students is raised.  Is 
there a danger that we, as identified by Leitch (2006) may concentrate too much on attracting the 
younger age groups and, thus, fail to adapt our systems and cultures (particularly in HE) to those 
ǎǘǳŘŜƴǘǎ ǿƘƻ Řƻ ƴƻǘ ǊŜŦƭŜŎǘ ǘƘŜ ΨǎǘŀƴŘŀǊŘΩ ǘƘǊŜŜ-year honours degree undergraduate? Even within this 
small project we see revealed a discrepancy between the perceptions of the younger, full-time students 
which seem to be much more positive compared to those of the older (mainly part-time) students; 
should this be regarded as evidence of their greater awareness of credentialism or, despite this, an 
appreciation of what education has offered to the part-time students?  Alternatively, might it be seen as 
a failure on the part of the HE system to provide this group of students with the kind of HE experience 
that they need? 
 
Concluding comments and future challenges 

As these two explorations of student diversity illustrate, when discussing the HE in FE experience and 
culture for students, there is significant complexity and differentiation of student needs and 
expectations. Even within an established subject area, such as ITT, the student profile is not static. HE in 
FE, along with universities, is tackling the extended provision of quality learning experiences from the 
campus into the virtual world. However, HE in FE has moved faster and further into providing HE 
opportunities to part-time and work-based learners. What will be increasingly called for is an integrated 
view of what will constitute a high quality HE experience for a student working in one or more of these 
contexts. With such diversity of student and diversity of context, no one clear HE in FE student culture is 
likely to emerge or be sustained in a fast moving sector. It will therefore be important for HE in FE 
partnerships to think strategically about the nature of the HE in FE student experience they are offering 
to students in specific subjects and working contexts. 
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Breakout Sessions: The HE in FE experience and culture for students 

No Session title and brief details Session leaders 

1 

The diverse profile of HE in FE students. 
Recognising and challenging the HE in FE and Widening 
Participation stereotypes. 

Penny Noel  
(Consortium for Post Compulsory 
Education and Training [CPCET] 
Huddersfield University)   

2 

Grand designs: structure in supporting mentoring. 
How can mentoring be managed effectively in HE and FE 
without over-formalising the process and maintaining 
the flexibility / independence of the individuals 
concerned? 
 

Sarah Fielding 
(University of Portsmouth Foundation 
Direct) 

3 

What proportion of HE in FE staff development should 
be focused on research and scholarly activity targeted 
at improving the student experience? 
Ensuring HE in FE staff development is given space 
alongside other staff training and Institute for Learning 
CPD requirements. 
 

Claire Gray (University of Plymouth 
Colleges) & 
Julie Goering (City College Plymouth) 

4 

HE students in FE colleges: how can they experience a 
university culture?  
Discussion of the key factors for integrating an HE 
culture into FE. 
 

Amy Barlow (University of Portsmouth 
Foundation Direct) 

5 

How can FECs and HEIs offer students a joined up CPD 
portfolio? 
Focusing on the needs of HE level CPD students and how 
FECs and HEIs can work together to offer a coherent 
prospectus. 

Denise Robinson  
(Consortium for Post Compulsory 
Education and Training [CPCET] 
Huddersfield University)   

6 
Delivering effective HE in FE student representation. 
Focusing on the role of Student Unions. 

Kassie Bath (University of Plymouth 
Colleges / Student Union) 

 

 


